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Imagine suddenly becoming a member of the other sex. What would you have to change? First, you would probably change your appearance— clothing, hairstyle, and any adornments you wear identify a person’s gender.


You would also have to change some of your interpersonal behavior. Contrary to popular belief, men talk more than women, are louder, are more likely to interrupt, and are less likely to recognize others in conversation. Women are more likely to laugh, express hesitance, and be polite (Robinson and Smith-Lovin 2001; Anderson and Leaper 1998; Crawford 1995; Cameron 1998). Gender differences also appear in nonverbal communication. Women use less personal space, touch less in impersonal settings (but are touched more), cry more, and smile more—even when they are not necessarily happy (LaFrance 2002; Basow 1992; Lombardo et al.


2001). Researchers find that women and men even write email in a different style, women writing less opinionated mail than men, but also using it to maintain rapport and intimacy (Sussman and Tyson 2000; Colley and Todd 2002). Finally, you might have to change many of your attitudes because men and women differ significantly on many, if not most, social and political issues (see Figure 12.1).


If you are a woman and became a man, perhaps the change would be worth it. You would probably see your income go up (especially if you became a White man). You would have more power in virtually every social setting.


You would be far more likely to head a major corporation, run your own business, or be elected to a political office— again, assuming that you were White.


Would it be worth it? As a man, you would be far more likely to die a violent death and would probably not live as long (National Center for Health Statistics 2003; U.S. Bureau of Justice Statistics 2004).


If you are a man who becomes a woman, your income would likely drop significantly. Long after passage of the Equal Pay Act in 1963, women still earn 23 percent less than men, counting only those working year-round and full-time (DeNavas-Walt et al. 2003). You would likely become resentful of a number of things because poll data indicate that women are more resentful than men about the amount of money available to live on, the amount of help they get from their mates around the house, how child care is shared, and their appearance.


Women also report being more fearful on the streets than men. However, women are more satisfied than men with their roles as parents and with their friendships outside of marriage.


For both women and men, there are benefits, costs, and consequences stemming from the social definitions


Gender


Reviewing is as easy as 1 2 3 .


Use SociologyNow to help you make the grade on your next exam. When you are finished reading this chapter, go to the chapter review for instructions on how to make SociologyNow work for you.


associated with gender. As you imagined this experiment, you may have had difficulty trying to picture the essential change in your biological identity—but is this the most significant part of being a man or woman? As we will see in this chapter, nature determines whether you are male or female, but it is society that gives significance to this distinction.


Sociologists see gender as a social concept. Who we become as men and women is largely shaped by cultural and social expectations. •••
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parents may select pink clothes and dolls for baby girls; sports clothing and brighter colors for boys. They have little choice to do otherwise because the clothing styles available on the markets are highly gender-stereotyped.


Parents and other adults continue to treat children with gender expectations throughout their childhood. Girls may be expected to cuddle and be sweet, whereas boys are handled more roughly and given greater independence.


Fathers and mothers also interact with infants differently, depending on the baby’s gender (LaFlamme et al. 2002).


Parents, however, are not the only influence on children’s development. Children have gender-stereotyped perceptions of infants, and gender stereotyping increases as children grow into teenagers. Thus, even as they develop their own gender identity, children influence the identities of their peers and the younger children around them (Hibbard and Buhrmester 1998; Garner et al.


1997; Fagot 1995).


The cultural basis of gender is especially apparent when we look at other cultures.


Across different cultures, the gender roles associated with masculinity and femininity vary considerably. In Western industrialized societies, people tend to think of masculinity and femininity in dichotomous terms, with men and women perceived as different, even defined as opposites.


The view from different cultures challenges this assumption.


The Navajo Indians, for example, offer interesting examples of alternative gender roles. Historically, the berdaches


in Navajo society were anatomically normal men who were defined as a third gender considered to fall between male and female.


Berdaches married other men, who were not considered berdaches. Those they married were defined as ordinary men. Moreover, neither


Defining Sex and Gender


Sociologists use the terms sex and gender to distinguish biological sex identity from learned gender roles. Sex


refers to biological identity, male or female. For sociologists, the more significant concept is gender—the socially learned expectations and behaviors associated with members of each sex. This distinction emphasizes that behavior associated with gender is culturally learned. A person is born male or female, but becoming a man or a woman is the result of social and cultural expectations that pattern men’s and women’s behavior.


Even labeling someone as a man or woman is a cultural decision. Why is this so important to know about someone (Fausto-Sterling 2000)?


From the moment of birth, gender expectations influence how boys and girls are treated. Now that we can identify the sex of a fetus early in a pregnancy, gender expectations may begin before birth. Parents and grand-


Figure 12.1 The Gender Gap in Attitudes


Data: Saad, Lydia. 2003. “Pondering Women’s Issues, Part II.” The Gallup Poll. Princeton, NJ: The Gallup Organization.
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sex identity is unclear, providing fascinating cases for social scientific study.


Hermaphroditism is a condition caused by irregularities in the process of chromosome formation or fetal differentiation that produces persons with mixed biological sex characteristics, also known as intersex persons.


In the most common form of hermaphroditism, the child is born with ovaries or testes, but the genitals are ambiguous or mixed. An example would be a child born with female chromosomes but an enlarged clitoris, making the child appear to be male. Sometimes, a child may be a chromosomal male, but with an incomplete penis and no urinary canal. In other cases of hermaphroditism, physicians typically advise sex reassignment, including reconstruction of the genitals and hormonal treatment.


Case studies of intersexed persons reveal the extraordinary influence of social factors in shaping the person’s identity (Preves 2003). Parents of such children are usually advised to have genital reconstruction but also to give the child a new name, a different hairstyle, and new clothes—all intended to provide the child with the social signals judged appropriate to a single gender identity.


One physician who has worked on such cases gives the directive to parents that they “need to go home and the berdaches nor the men they married were considered homosexuals, as they would be considered in many contemporary Western cultures (Nanda 1998; Lorber 1994).


There are also substantial differences in the construction of gender across social classes or subcultures within a single culture. Within the United States, as we will see, the experiences of gender vary considerably among different racial and ethnic groups (Baca Zinn et al. 2000). Looking at gender across cultures quickly reveals the social and cultural dimensions of something often popularly defined as biologically fixed.


Sex Differences: Nature or Nurture?


Despite the known power of social expectations, the belief persists that differences between men and women are biologically determined. Biology is, however, only one component in the difference between men and women. The important question is not whether biology or culture is more important in forming men and women, but how biology and culture interact to produce a person’s gender identity (that is, how one thinks of oneself as a woman or a man).


Biological determinism refers to explanations that attribute complex social phenomena to physical characteristics.


The argument that men are more aggressive because of the hormonal difference of the presence of testosterone is a biologically determinist argument. Although people popularly believe that testosterone causes aggressive behavior in men, studies find only a modest correlation between aggressive behavior and testosterone levels. Furthermore, changes in testosterone level (such as by “chemical castration,” the administration of drugs that eliminate the production or circulation of testosterone) do not predict changes in men’s aggression.


In addition, minimal differences exist in the levels of sex hormones between girls and boys in early childhood, yet researchers find considerable differences in aggression exhibited by boys and girls from an early age (Fausto-Sterling 1992).


Biological Sex Identity


A person’s sex identity is established at the moment of conception when the father’s sperm provides either an X or a Y chromosome to the egg at fertilization. The mother contributes an X chromosome to the embryo.


Two X chromosomes make a female; an X and a Y, a male. Normally, genes on the sex-linked chromosomes lead to the formation of male or female genitalia, but sometimes this process is compromised and biological
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How do you react when you see someone and cannot identify them as a man or woman? What does this tell you about the significance of gender in social interaction?


do their job as child rearers with it very clear whether it’s a boy or a girl” (Kessler 1990: 9).


Despite the strong influence of socialization in creating gender, many continue to argue that there are innate (that is, “natural”) differences between women and men. This is illustrated by a well-known case involving a pair of male twins. One of the twins had his penis burned off during a routine circumcision by a mismanaged electric current. The boy was then recreated as a girl, including surgical and hormonal treatment. As the child grew up, “she” sometimes imitated male activities —trying to urinate standing up and mimicking the father’s shaving—but sometimes the child was feminine, too. The child, however, had difficulty adjusting to her identity and at age fourteen chose to become a man, undergoing extensive surgery to partially restore his penis and have a mastectomy. At age twenty-five, he married a woman and adopted her children.


Some conclude from this case that one’s sense of gender identity is fixed at birth, but there is another side to this argument—that gender identity is socially constructed.


While the child was growing up as a girl, her peers teased her mercilessly and refused to play with her.


She also spent much time having her genitals scrutinized by doctors. By the time the child was a teenager, she was miserable, contemplated suicide, and was then told of what had happened earlier (Diamond and Sigmundson 1997). Although some conclude that this proves the biological basis of gender identity, it also reveals the strong influence of social factors (such as peer ridicule) in managing one’s gender identity. Thus, this case shows the strong interplay of culture and biology.


Consider the example of transgendered people.


Transgendered people are those who deviate from the binary (male or female—one or the other) system of gender, including transsexuals, cross-dressers, and others.


They do not fit within the normative expectations of gender. Research on transgendered individuals shows that they experience enormous pressure to fit within the normative expectations. When they are young, for example, they may hide their cross-dressing. Those who change their sex as adults report enormous pressure particularly during their transition period, because others expect them to be one sex or the other. Whatever their biological sex, many transgendered people are forced—from fear of rejection and the desire for selfpreservation —to manage an identity that falls into just one gender category (Gagne and Tewksbury 1998).


From a sociological perspective, biology alone does not determine gender identity. People must adjust to the expectations of others and the social understanding of what it means to be a man or a woman. A person may remain genetically one sex, socially the other—or perhaps something in between. In other words, there is not a fixed relationship between biological and social outcomes (Fausto-Sterling 2000). If you see men and women only as biologically “natural” states, you miss some fascinating ways that gender is formed in society.


Physical Sex Differences


Physical differences between the sexes do, of course, exist. In addition to differences in anatomy, at birth, boys tend to be slightly longer and weigh more than girls. As adults, men tend to have a lower resting heart rate, higher blood pressure, higher muscle mass and muscle density, and more efficient recovery from muscular activity. These physical differences contribute to the tendency for men to be physically stronger than women.


However, the public now routinely sees displays of women’s athleticism and expects great performances from both men and women in world-class events, such as the Olympics. Women can achieve high degrees of muscle mass and muscle density through bodybuilding and can win over men in activities that require endurance, such as the four women who have won the Iditarod —the Alaskan dog sled race considered to be one of the most grueling competitions in the world.


Arguments based on biological determinism assume that differences between women and men are “natural” and, presumably, resistant to change. Like biological explanations of race differences, biological explanations of inequality between women and men tend to flourish during periods of rapid social change. They protect the status quo (existing social arrangements) by making it appear that the status of women or people of other races is “natural” and therefore should remain as it is. If social differences between women and men were biologically determined, we would also find no variation in gender relations across cultures, but extensive differences are well documented. Moreover, even within the same culture, there can be vast within
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Figure 12.2 Gender: Within and Between Gender Differences


Notice that within gender differences on a given trait can be greater than differences between genders.


gender differences. That is, the variation on a given trait may be as great, or greater, among women as between women and men (see Figure 12.2.) In sum, we would not exist without our biological makeup, but we would not be who we are without society and culture.


The Social Construction of Gender


As we saw in Chapter 4, socialization is the process by which social expectations are taught and learned.


Through gender socialization, men and women learn the expectations associated with their sex. The rules of gender extend to all aspects of society and daily life.


Gender socialization affects the self-concepts of women and men, their social and political attitudes, their perceptions about other people, and their feelings about relationships with others. Although not everyone is perfectly socialized to conform to gender expectations, socialization is a powerful force directing the behavior of men and women in gender-typical ways.


Even people who set out to challenge traditional expectations often find themselves yielding to the powerful influence of socialization. Women who consciously reject traditional women’s roles may still find themselves inclined to act as hostess or secretary in a group setting. Similarly, men may decide to accept equal responsibility for housework, yet they fail to notice when the refrigerator is empty or the child needs a bath—household needs they have been trained to let someone else notice (DeVault 1991). These expectations are so pervasive that it is also difficult to change them on an individual basis. If you doubt this, try buying clothing or toys for a young child without purchasing something that is gender-typed, or talk to parents who have tried to raise their children without conforming to gender stereotypes and see what they report about the influence of such things as children’s peers and the media.


The Formation of Gender Identity


One result of gender socialization is the formation of


gender identity, one’s definition of oneself as a woman or man. Gender identity is basic to our self-concept and shapes our expectations for ourselves, our abilities and interests, and how we interact with others.


Gender identity is formed through social interaction.


In all-male groups, for example, boys use more commands and threats than in mixed-sex groups. Boys are less likely than girls to comply with others, and they are more physically aggressive. Researchers interpret these behaviors as forms of domination. Thus, in experimental studies, researchers find that women in subordinate positions tend to smile more than those assigned to dominant roles in the experiment; interestingly, smiling is not associated with subordinate and dominant roles for men, probably evidence of the extent to which women learn to smile to please others (Mast and Hall 2004). Studies also consistently show that men interrupt in conversation—especially when talking to women (Anderson and Leaper 1998).


Some cautions should be taken when interpreting such studies. First, conventions for reporting research tend to amplify the appearance of gender stereotypes because researchers tend to publish their results only when gender differences are found. As a result, research reports may overemphasize gender differences while denying attention to the many similarities between women and men. Second, the findings of researchers depend highly on how they define the behavior being observed. Men are generally understood to be more physically aggressive than women, but studies have also found that people’s gender stereotypes may influence how they perceive aggression in women and men, leading people to overperceive aggression by men and underperceive aggression by women (Stewart-Willliams 2002). Third, no one completely conforms to the expectations passed on through socialization. Our widely different experiences and the creative ways we respond to social expectations are part of our uniqueness as individuals.


Sources of Gender Socialization


As with other forms of socialization, there are different


agents of gender socialization: family, play, schooling, religious training, and the mass media, to name a few. Gender socialization is reinforced whenever genderlinked behaviors receive approval or disapproval from these multiple influences. Gender socialization is so effective that, as early as eighteen months of age, toddlers have learned to play with presumed gender-appropriate toys (Caldera and Sciaraffa 1998).


Parents and Gender Socialization Parents are one fundamental source of gender socialization. Parents may discourage children from playing with toys


THINKING SOCIOLOGICALLY


Try an experiment based on the example of changing genders that opens this chapter. For a period of twentyfour hours note everything you would have to do to change your appearance and behaviors to become the other gender. Whenever possible, act in accordance with your new identity and record how others respond to you.


What does your experiment tell you about “doing gender ” and how social interaction supports gender?
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that are identified with the other sex, especially when boys play with toys meant for girls. Interviews with preschoolers show that young boys in particular report that their fathers think cross-gender play is bad. As a result, boys are even more likely than girls to choose gender-stereotyped toys (Raaj and Rackliff 1998). Gender norms also seem to be more strictly applied to boys than girls. Boys who engage in behavior associated with girls are more negatively regarded than girls who play or act like boys (Sandnabba and Ahlberg 1999).


Girls may be called “tomboys,” yet boys who are called “sissies” are more harshly judged. However, although being a tomboy may be acceptable for a girl, beyond a certain age, the same behavior may result in her being considered as unfeminine and labeled a “dyke.” Sociological research on tomboys shows that girls who become tomboys do so because they recognize the disadvantages of femininity and the privileges of masculinity.


Thus, they are resisting expected gender roles, even while trying to conform within existing gender role choices (Carr 1998).


Expectations about gender are changing, although researchers suggest that the cultural expectations about gender may have changed more than people’s actual behavior. Thus, mothers and fathers now report that fathers should be equally involved in child-rearing, but the reality is different. Mothers still spend more time in child-related activities and have more responsibility for children. Furthermore, mothers perceive less father involvement than fathers do. Furthermore, the gap that mothers perceive between fathers’ ideal and actual involvement in childrearing is a significant source of mothers’ stress (Milkie et al. 2002; Renk et al. 2003).


Gender socialization patterns in families vary within different racial–ethnic groups and in different generations.


Latinos have generally been thought to be more traditional in their gender roles, although this varies by generation and by the experiences of family members in the labor force. Thus, although Latinas’ parents generally have traditional expectations about how girls behave, the girls themselves have a more complex critique of their gender roles. Gender expectations for Mexican and Puerto Rican American women are more traditional in the older generations. Mexican American men are also more likely than Mexican American women to have traditional views toward women’s responsibility for child care (Denner and Dunbar 2004; Gowan and Trevino 1998; Raffaelli and Ontal 2004).


Family experiences also influence patterns of gender socialization. For example, Mexican married couples who migrate to the United States tend to adopt more egalitarian family roles. This is not simply the result of living in a different culture, as many would believe, but is an adaptation to migration itself. Families are often separated during the early phases of their migration.


Men may live in bachelor communities for a time, where they often learn to cook and clean for themselves. Once the family is reunited, the men do not necessarily discard these newly learned behaviors (Hondagneu-Sotelo 1992, 1994). Other immigrant groups have similar experiences.


In China, women have historically had low rates of labor force participation, but when they migrated to the United States, like other immigrant groups, women’s work was necessary to support families. Cultural norms about the desirability of women working then change as the result of actual experience (Geschwender 1992).


Childhood Play and Games From the time they become aware of their surroundings, children are socialized to adopt behaviors and attitudes judged appropriate for members of their sex. Socialization comes not only from parents and other family members, but also from peers. Through play, children learn patterns of social interaction, cognitive and physical development, analytical skills, and the values and attitudes of their culture.
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Evidence of changing gender roles for women and men can be seen in many places. Many men have become more involved in child care, thereby changing their gender roles as well.


Studies of children’s play show numerous gender patterns that have consequences for skills carried into adulthood. Boys are encouraged to play outside; girls, inside. Boys’ toys frequently promote the development of militaristic values and tend to encourage aggression, violence, and the stereotyping of enemies—values rarely embodied in girls’ toys. Girls’ play tends to involve a more communal style of getting along in groups, whereas boys’ play tends to emphasize more individualistic style (Hibbard and Buhrmester 1998). Girls also play more cooperatively when they are in same-sex groups (Neppl and Murray 1997). At the same time, boys exert power over girls when they play together, and boys typically establish the conditions of the play activities (Voss 1997).


These gender-typed forms of play are precursors to the behaviors that can appear in adult life. The competitive play of boys socializes them for the hierarchical world they encounter as adults (Lever 1978). The competencies they learn in childhood play are those they need for success in large, competitive, rule-oriented organizations, such as corporations. The greater likelihood that boys will play on team sports and in large groups also teaches boys how to compete and cooperate when they later work in group settings. Although the competencies that women learn as young girls, such as cooperation and flexibility, are important to working in groups, they tend not to be as valued in maledominated groups and organizations, even though they are no less important.


THINKING SOCIOLOGICALLY


Visit a local toy store and try to purchase a toy for a young child that is not gender-typed. What could you buy? What could you not buy? What does this teach you about gender role socialization? (If you take a child with you, note what toys he or she wants and does not want. What does this tell you about how effective gender socialization is?)


Gender socialization does not just occur in early childhood. Patterns of play and social expectations continue throughout adolescence and into adulthood. In middle childhood, boys organize their play in definite hierarchical structures, although not all boys enjoy high status in these hierarchies. Girls’ groups tend not to have the same single hierarchy that boys’ groups have, and they tend not to rest on a singular notion of femininity in the same way that boys’ groups rest on a tightly constructed concept of masculinity. Still, both boys and girls have to negotiate these “gender zones,” constructing definitions of themselves vis-à-vis the other gender and defining masculinity in terms of power, specifically in opposition to the powerlessness of girls (McGuffey and Rich 1999). The long-term consequences are the creation of identities that associate masculinity with power over women.


Schools and Gender Socialization Schools have particularly strong influence on gender socialization because of the time children spend in them. As we saw in Chapter 4, teachers often have different expectations for boys and girls. Researchers have found that boys call out answers eight times more often than girls. In general, boys in school get more attention, even if it is negative attention. When teachers of either sex respond more to boys, either positively or negatively, they heighten boys’ sense of importance (American Association of University Women 1992, 1998; Sadker and Sadker 1994).


Children’s books in schools also communicate gender expectations. Even with publishers’ guidelines that
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Gender socialization is influenced by peers, as well as by parents, the media, schools, and religious institutions.
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discourage stereotyping, textbooks still depict men as aggressive, argumentative, and competitive. Men and boys are also more likely to be in the titles, pictures, and central roles (Tepper and Cassidy 1999; Evans and Davies 2000). Even classic fairy tales emphasize particular beauty ideals for girls and generally suggest that women only gain happiness through finding the right man (Grauerholz and Baker-Sherry 2003).


Classroom experiences influence gender identity by teaching boys and girls different skills. There are small differences in boys’ and girls’ abilities in the early years.


At the preschool level, girls tend to exceed boys in verbal skills, and boys slightly exceed girls in mechanical ability. By the time boys and girls leave school, however, there are great differences in their skills, interests, and abilities. Extensive research on this subject has generally concluded that teacher expectations, classroom interaction, the content of the curriculum, and the representation of men and women as teachers and school leaders all communicate to students that there are different expectations for women and men (American Association of University Women 1998; Sadker and Sadker 1994).


Religion and Gender Socialization Religion is an often overlooked but significant source of gender socialization.


The major Judeo-Christian religions in the United States place strong emphasis on gender differences, with explicit affirmation of the authority of men over women. In Orthodox Judaism, men offer a prayer blessing God for not having created them a woman or a slave. The patriarchal language of most Western religions and the exclusion of women from positions of religious leadership in some faiths also signify the lesser status of women in religious institutions.


Any religion, interpreted in a fundamentalist way, can be very oppressive to women, as recent events in many Islamic societies show. One of the important things to know about any religion is that all religious beliefs and texts are subject to interpretation. The most strict believers in any faith tend to hold the most traditional views of women’s and men’s roles. The influence of religion on gender and attitudes cannot, however, be separated from other factors. For many, religious faith inspires a belief in egalitarian (i.e., equal) roles for women and men. In Christian faith, as well as in Islamic faith, women frequently cite their religious teachings as reason to question and resist sexist practices (Gerami and Lehnerer 2001). Interpretations of religious doctrine can also change over time; as an example, evangelical Protestants’ support for shared household roles, women’s employment, and women’s
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Sociological research shows that girls who play sports are likely to have higher self-esteem, greater self-confidence, lower rates of school dropout, and more positive body images than girls who do not play sports (Dworkin and Messner 1999).


What long-term effects do you think events such as the U.S. women’s victory in the World Soccer Match might have for young women and men? More generally, how will women’s increased sports participation affect the gender identities of women in your generation?


Further Resources: See Conniff, Ruth. “The Joy of Women’s Sports.” The Nation, August 10–17, 1998, pp. 26–30. •••


During the Women’s World Soccer Cup in 1999, 90,000 people filled the Rose Bowl in Pasadena—the largest crowd ever to attend a women’s sporting event. Those who watched the event on television at home saw major corporations (such as Nike) present newly designed television commercials encouraging young girls to be strong and self-confident, to compete, and to develop team spirit. Who could have imagined such change not that many years ago when few women played competitive sports and no women sportscasters were heard in the major media?


Not many years ago, few women were allowed to play competitive sports in school and when they did, it was typically in activities judged appropriate for their gender roles. Now women’s basketball on many campuses attracts big audiences (though rarely as big as for men’s games). Women play in national professional leagues and are increasingly visible in sports broadcasting.


FORCES OF SOCIAL CHANGE


The Arrival of Women’s Sports
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Social change is sometimes apparent by contrasting the social norms of different historical periods.
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church leadership has actually declined in recent years (Petersen and Donnenwerth 1997).


The Media and Gender Socialization The media in their various forms (television, film, magazines, music, and so on) communicate strong, some would even say cartoonish, gender stereotypes. Despite some changes in recent years, television, the most pervasive communication medium, continues to depict highly stereotyped roles for women and men. Men outnumber women on television and women are underrepresented in leading roles in film (Eschholz 2002). Women play strong and independent roles on some shows, yet are still more likely than men to be depicted as sex objects and to appear in situation comedies (Signorielli and Bacue 1999; Lin 1998).


Television also delivers unrealistic portrayals of women and men in terms of age and appearance. The majority of women characters are between the ages of eighteen and thirty-four, although in the actual population only 28 percent of women are in this age group.


Women on television are also more likely than men to be shown provocatively dressed—in nightwear, underwear, swimsuits, and tight clothing. Female characters in prime-time shows, regardless of their race, are also depicted as much thinner than typical women, reinforcing cultural ideals of thinness (Fouts and Burggraf 1999). Gender stereotypes on television also cross with racial stereotypes, with White men shown as exercising more authority than either White women or African American men and women. African American men, however, are shown as aggressive and African American women as inconsequential (Coltrane and Messineo 2000).


Social scientists debate the extent to which people believe what they see on television, but research with children shows that they identify with television characters.


Children report that they want to be like television


In your state, what is the percentage of young women who play sports in high school, relative to young men?


What factors might increase or decrease the participation of young women and young men in sports? How would you design a research study to investigate the reasons for gender differences in sports participation? What else would you need to know, beyond what these data show, to identify the factors producing gender disparities in athletic participation?


Source: National Federation of State High School Associations (Indianapolis, IN). 2002.Website: www.nfhs.org


MAPPING AMERICA’S DIVERSITY


MAP 12.1 Women’s Participation in High School Sports (as percentage of total number of students participating in sports)
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characters when they grow up. Boys tend to identify with characters based on their physical strength and activity level; girls relate to perceptions of physical attractiveness (Signorielli 1989; Signorielli et al. 1994).


Even with adults, researchers find that there is a link between seeing sexist images and attitudes such as lower acceptance of feminism, more traditional views of women, and attitudes supporting sexual aggression (MacKay and Covell 1997; Garst and Bodenhausen 1997).


Advertisements are another important vehicle for the communication of gender images to the public— one that is especially noted for the communication of idealized, sexist, and racist images of women and men (Cortese 1999). Women in advertisements are routinely shown in poses that would be shocking were the character male. Consider how often women are displayed in ads dropping their pants, skirts, or bathrobe, or squirming on beds. How often are men shown in such poses?


Men are now displayed as sex objects in advertising more often than in the past, but not nearly as often as women. The demeanor of women in advertising—on the ground, in the background, or looking dreamily into space—makes them appear subordinate and available to men.


Other parts of popular culture are also a source of gender stereotypes. Greeting cards, CD/DVD covers, books, songs, films, and comic strips all communicate images representing the presumed cultural ideals of womanhood and manhood. These popular products have an enormous effect on our ideas and self-concepts.


To take one illustration, think about the impact of romance novels. Harlequin, only one of many romance publishers, is estimated to have more than 14 million loyal readers, with sales in excess of 188 million books per year. In one major bookstore chain, Harlequin novels account for 30 percent of all paperback sales. These romances are marketed to appeal to women, who read them for relaxation and escape. The covers routinely show a feminine, usually White, blonde woman, swooning in the arms of a dark-skinned man—a man often depicted as savage and ravishing, often suggestive of racial stereotypes of Native American men (Nagel 2003).


The plots reflect the powerlessness and depersonalization many women find at work, even while fueling women’s fantasies of escaping from these restraints.


The stories portray heroines as active and intelligent, struggling to win the recognition and love of their bosses (Rabine 1985).


Mass-marketed products such as this shape our understanding of the possibilities open to ourselves and to others and reflect the values of the dominant culture.


Thus popular books like Men are from Mars, Women are from Venus reconfirm gender stereotypes
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in the media, particularly those portraying girl’s bodies. Milkie interviewed ten top editors of leading girls’ magazines to find out how they, as cultural gatekeepers, responded to the criticism from girls that the images of girls in teen magazines do not reflect what “real girls” are like.


Milkie found that even the top editors think there are institutional limitations on what they can do to respond to girls’ criticism. The editors—who were very sensitive to the criticisms they received—either said there was not much they could do about it or they dismissed the girls’ complaints as misguided.


They would claim the image was beyond their control—either because of the artistic process, advertisers’ needs, or the culture itself. Thus, despite their positions of power, editors believed they could not fully control the images that appear. They pointed to institutional constraints that, in effect, thwarted efforts for change. Some editors simply dismissed the criticisms as girls’ misreading the intent or meaning of an image.


Either way, Milkie’s research shows how the organizational complexity of media institutions limits how much change is possible in how images of femininity are constructed. Market forces, advertisers, the values of producers, and the values of the public all intertwine in shaping the decisions of cultural gatekeepers. Milkie also shows, however, that people are not passive about what they see in the media, suggesting that how people respond to images in the media is an important part of the effect of such images in society.


Source: Milkie, Melissa A. 2002.”Contested Images of Femininity: An Analysis of Cultural Gatekeepers’ Struggles with the ‘Real Girl’’ Critique.” Gender & Society 16 (December): 839–859. •••


Many have noted the distorted images of women that appear in the media. The common argument is that media images present an unrealistic image of women which shapes women’s self-concepts and limits their sense of possibilities for their appearance, their relationships, their careers, and so forth. Femininity is defined in the media by cultural gatekeepers, those who make decisions about what images to project. Cultural gatekeepers also have to respond to audience criticism. How they do so is an important part of the institutional process by which media images are sustained.


One sociologist, Melissa Milkie, wanted to explore how images of femininity are constructed in the media, particularly when producers encounter criticism from their audience. As readers, girls have protested many of the narrow and limiting images they see
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and promote narrow definitions of men’s and women’s life possibilities. Or in romance novels, when women’s independence is treated as fantasy or when a love affair with one’s boss is shown as the best avenue to recognition, popular culture provides ideological support for the subordination of women in society.


The Price of Conformity


A high degree of conformity to stereotypical gender expectations takes its toll on both men and women. The higher rate of early death among men from accidents and violence can be attributed to the stress and injury associated with the cultural definition of masculinity, which includes physical daring and risk-taking. The strong undercurrent of violence in today’s culture of masculinity encourages men to engage in behaviors that put them at risk in a variety of ways.


Adhering to gender expectations of thinness for women and strength for men is related to a host of negative health behaviors, including eating disorders, smoking, and steroid abuse. The dominant culture promotes a narrow image of beauty for women—one that leads many women, especially young women, to be disturbed about their body image.


Striving to be thin, millions of women engage in constant dieting, fearing being “fat” even when they are well within or below healthy weight standards. Many develop eating disorders by purging themselves of food or cycling through various fad diets—behaviors that can have serious health consequences. Many young women develop a distorted image of themselves, thinking they are “overweight” when they may actually be dangerously thin. And, despite the known risks of smoking, increasing numbers of young women smoke and do so not only because they think it “looks cool,” but because they think it will keep them thin. Eating disorders can be related to having a history of emotional trauma, such as sexual abuse, but they also come from the promotion of thinness as an ideal beauty standard for women—a standard that actually puts girls’ and women’s health in jeopardy (Logio-Rau 1998; Thompson 1994).


The strong undercurrent of violence in today’s culture of masculinity encourages men to engage in behaviors that put women and men at risk in a variety of ways.


Violence associated with gender roles puts women at risk. Rape, sexual assault, domestic violence, and sexual harassment are all linked to the association of gender with men’s power—power that is too frequently manifested in physical and emotional violence against women.


Violence against women is endemic in the United States but is also a worldwide problem, as a recent United Nations (UN) report concluded. According to the UN, violence is a matter of women’s human rights—a “manifestation of historically unequal power relations between men and women, which have led to domination over and discrimination against women by men and to the prevention of the full advancement of women” (UNICEF 2000: 1). Violence takes many forms, including sexual abuse, rape, wife beating, genital mutilation, honor killings, and rape. Around the world, the UN is working in various ways to reduce violence against women, including some initiatives to help men examine the cultural assumptions about masculinity that promote violence.


Men, too, pay the price of overconformity if they too thoroughly internalize gender expectations that they must be independent, self-reliant, and not emotionally expressive. Men’s gender socialization discourages intimacy among them, thereby affecting the quality of men’s friendships (Basow and Rubenfeld 2003). However, in recent years, men are more likely to say they admire men who show a more sensitive side, and they say they have become better able to express their feelings (Roper Organization 1995). Conformity to traditional gender roles denies women access to power, influence, achievement, and independence in the public world, and denies men the more nurturing, emotional,
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Despite cultural changes in gender roles, young girls learn stereotypical ideals for feminine beauty early in life.


and other-oriented worlds that women have traditionally inhabited.


Race, Gender, and Identity


Gender identity emerges from the different experiences that we have—experiences that differ not only because of gender, but also other factors such as racial identity.


Moreover, people have to form these identities in a context where stereotypes narrowly cast people depending on both their race and gender. Stereotypes are powerful images that can be used to try to justify social injustice, thus Patricia Hill Collins (1990) calls them “controlling images,” to emphasize how stereotypes can be part of a system of social control.


As you think about this, you will see that there is interplay between race and gender stereotypes, as we saw in Chapter 11. Gender and race together create stereotypes of different groups of men and women. African American men are stereotyped as hypermasculine and oversexed; African American women as producing too many babies and being “welfare queens.” Asian American women are stereotyped as submissive but dainty sex objects (think of the geisha image); Asian American men, as sexless nerds. Jewish American women are stereotyped as rich, spoiled, and materialistic; Jewish men as intellectual, but asexual. Latinos are stereotyped as macho and, like African American men, sexually passionate. Latinas are stereotyped as “hot.” White women are stereotyped as madonnas or sluts (also introducing class into the interplay of race and gender, because working-class women are more likely to be seen as “slutty” and upper-class women as frigid and cold).


Because the experiences of race and gender socialization affect each other, men and women from various racial groups have different expectations regarding gender roles. However, the differences are often not the ones people expect based on the gender stereotypes they have absorbed about other groups. For example, when asked to rate desirable characteristics in men and women, White men and women are more likely than Hispanic men and women to select different gender traits for men and women. This runs counter to the idea that Hispanics hold highly polarized views of manhood and womanhood. Comparing Hispanics, Whites, and African Americans, it is African Americans who are most likely to find value in both sexes displaying various traits such as being assertive, athletic, self-reliant, gentle, and eager to soothe hurt feelings (Harris 1994).


African American men and woman also show significant support for feminism and egalitarian views of men’s and women’s roles, although African American women are somewhat more liberal than African American men (Hunter and Sellers 1998). Asian American women are more likely than Asian American men to value egalitarian roles for men and women (Chia et al. 1994). Sociological research also reveals that Chinese American men actively use many strategies to develop identities that challenge gender- and race-stereotypic views of them (Chen 1999).


Society encourages African American women, as it does White women, to become nurturing and otheroriented, but they are also socialized to become selfsufficient, to aspire to an education, to want an occupation, and to regard work as an expected part of a woman’s role. They are also expected to be more independent than White women. This is specific to their
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American women are stereotyped as Jewish American princesses, “JAPS”— rich, spoiled, and materialistic; Jewish men as intellectual, but asexual. Latinos are stereotyped as “macho” and, like African American men, sexually passionate.


Latinas are stereotyped as “hot.” White women are stereotyped as “madonnas” or “sluts” (also introducing class into the interplay of race and gender, since working-class women are more likely to be seen as “slutty” and upper-class women as frigid and cold.


These stereotypes also show you how racism and sexism shape our views of sexuality and, likewise, how sexuality is used to construct race and gender stereotypes. And as Ruth Atkin and Adrienne Rich (2001) have pointed out, it is probably not accidental that the stereotype of the Jewish American princess—JAP—uses a term that is also associated with anti-Asian racism.


Patricia Hill Collins calls these “controlling images”—images that are created by powerful groups and are used to justify race, class, and gender oppression.


Whose interests do such stereotypes serve and how do they affect the interactions between different groups?


•••


Gender stereotypes go hand in hand with racial stereotypes. As discussed in the prior chapter, there is interplay between race and gender stereotypes. You see this interplay by analyzing how gender and race together construct stereotypes of different groups of men and women. African American men are stereotyped as hypermasculine and oversexed; African American women as producing too many babies and being “welfare queens.” Asian American women are stereotyped as submissive but dainty sex objects (think of the geisha image); Asian American men as sexless nerds. Jewish
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experience as African American women (Ladner 1995; Slevin and Wingrove 1998).


African American women are also more likely than White women to reject the gender stereotyping of the dominant culture. These attitudes among African American women are probably related to the examples of their mothers, who were more likely than White women to have been employed and supporting themselves. The image they presented to their daughters and the lessons they passed on would have encouraged self-sufficiency (Wharton and Thorne 1997). The same trends are becoming true for White women as more have entered the labor force.


Among men, too, gender identity is affected by race. Latino men, for example, bear the stereotype of


machismo—exaggerated masculinity. Machismo is associated with sexist behavior by men, within Latino culture, and is associated with honor, dignity, and respect (Mirandé 1979). Maxine Baca Zinn argues that machismo is typically misinterpreted within the dominant culture. Although macho behaviors do exist among Latinos, they are not the only way that Latinos interact with women. Researchers find that Latino families are rather egalitarian, with decision making frequently shared by men and women. To the extent that machismo exists, it is not just a cultural holdover from Latin societies, but also can be how men defy their racial oppression (Baca Zinn 1995). The definition of manhood among Latinos is more multidimensional than cultural stereotypes suggest.


African American men also define manhood in ways far more complex than simple stereotypes suggest. Selfdetermination, responsibility, and accountability to family or community or both are the attributes African American men most commonly associate with manhood.


Power over others rates as one of the least important traits (Hunter and Davis 1992). African American men are also more likely than White men to emphasize their importance as the breadwinner, whereas White men are more likely to value the role of being nurturers as adults (Harris et al. 1994). Men’s roles in society, like women’s, are conditioned by the social context of their experience. Gender identity is merged with racial identity for all people. For those in racial minority groups, this means that concepts of womanhood and


Both the women and men in this study reported being made to feel different and inferior at school, but they all expressed a desire to help those in their community. Participating in the mentoring program gave them all an enhanced sense of community awareness. They did not feel they had to give up their racial–gender identity to be successful, as many assimilation theorists would claim (see Chapter 11). The Latinas (women) used their relationships with other Latinas as paths to success, despite the chilly climate they encountered in school. The men, on the other hand, most often found sports to be a source for mentoring—usually by White men. Barajas and Pierce conclude that finding such support, though men and women do so in different ways, provides the kind of encouragement and protective relationships that help Latinas and Latinos navigate their way to success.


Questions to Consider


1. When you were seeking admission to college, what support systems (people or groups) gave you the information and resources you needed? How were these systems related to your social class position, your race, and your gender? Keywords: class and college admissions, gender and educational equity


2. Have there been any significant mentors


in your life? What are characteristics of a mentoring relationship and is it critical to people’s success? What sociological functions do mentors provide? Keywords: mentoring, gender and mentor


We have included InfoTrac College Edition keywords at the end of each question to make it easier for you to find more to read on these topics. Go to


www.infotrac-college.com, an online library, to begin your search.


Source: Barajas, Heidi Lasley, and Jennifer L. Pierce. 2001.


“The Significance of Race and Gender in School Success among Latinas and Latinos in College.” Gender & Society


15 (December): 859–878. •••


Given the vast amount of research detailing the obstacles to women’s success, how do young women ever establish positive identities for themselves and become socialized to succeed, not fail? Particularly for women of color who must negotiate the stereotypes posed by both gender and race, succeeding can be a challenge. How do they do it? This is what sociologists Heidi Barajas and Jennifer Pierce wanted to know from their study of young Latinas and Latinos.


Barajas and Pierce selected seventytwo Latina and Latino college and high school students who were part of a mentoring program wherein college students mentored high school students who were college bound. The forty-two women and thirty men who participated in the study were from various Hispanic backgrounds, mostly Mexican, Puerto Rican, and Honduran in origin, all of them poor or working-class and secondor third-generation immigrants. Most prior researchers have focused on the high dropout rate from high school among such students. What makes them successful?


DOING SOCIOLOGICAL RESEARCH


Succeeding Against the Odds


The Social Construction of Gender ••• 313


manhood are shaped by the patterns of domination and exclusion that race and gender produce.


Gender Socialization and Homophobia


Homophobia is the fear and hatred of homosexuals (see also Chapter 13). Homophobia plays an important role in gender socialization because it encourages stricter conformity to traditional expectations, especially for men and young boys. Slurs directed against gays encourage boys to act more masculine as a way of affirming for their peers that they are not gay. As a cosequence, homophobia also discourages so-called feminine traits in men, such as caring, nurturing, empathy, emotion, and gentleness. Men who endorse the most traditional male roles also tend to be the most homophobic (Burgess 2001; Alden 2001; Basow and Johnson 2000; Whitley 2001). In this way, homophobia is one of the means by which socialization into expected gender roles takes place. The consequence is not only conformity to gender roles, but a learned hostility toward gays and lesbians.


Homophobia is a learned attitude, as are other negative social judgments about particular groups. Homophobia becomes embedded in our social definitions of what it means to be a man or a woman. The relationship between homophobia and gender socialization illustrates how socialization contributes to social control. Boys are raised to be “manly” by repressing so-called feminine characteristics in themselves. Being called a “fag or a “sissy” is one of the sanctions that forces conformity into expected gender roles. Similarly, pressures on girls to abandon tomboy behavior are a mechanism by which girls are taught to adopt the behaviors associated with womanhood. Being labeled a lesbian may cause those with a strong love of women to repress this emotion and direct love only toward men. We can see, therefore, how homophobic ridicule, though it may be in the context of play and joking, has serious consequences for both heterosexual and homosexual men and women. Homophobia socializes people into expected gender roles and it produces numerous myths about gays and lesbians—examined in more detail in the next chapter.


Once people internalize societal expectations, they do not challenge or question the status quo. This defines the social construction of gender: What appears to be normal or customary is only that which people have been taught is normal. Gender has great significance in society, but the specific forms it takes are learned.


Gender is therefore fluid, and because gender expectations are learned, it is possible to redefine and learn them in new ways. Little is inherent in the social definition of women and men as gendered persons that could not be reconsidered and changed.


The Institutional Basis of Gender


The process of gender socialization reveals much about how gender identities are formed, but gender is not just a matter of identity: Gender is embedded in social institutions.


This means that institutions are patterned by gender, resulting in different experiences and opportunities for men and women. Sociologists analyze gender as interpersonal expectations as well as a characteristic of institutions. The concept gendered institution means that entire institutions are patterned by gender. Gendered institutions are the total pattern of gender relations, which includes the following (Acker 1992):


• stereotypical expectations;


• interpersonal relationships;


• the division of labor along lines of gender;


• the images and symbols that support these divisions; and


• the different placement of men and women in social, economic, and political hierarchies of institutions.


At school, for example, children learn gender roles, but schools also are gendered institutions because they embed specific gender patterns. Seeing institutions as gendered reveals that gender is an attribute of individuals but is a part of the structure of social institutions (Acker 1992: 567).


As an example of the concept of gendered institution, think of what it is like to work as a woman in an organization dominated by men. Women in this situation report that the importance of men in the organization is communicated in subtle ways, while women are treated like outsiders. Important career connections may be made in the context of men’s informal interactions with each other—both inside and outside the workplace.


Women may be treated as tokens or may think that company policies are ineffective in helping them cope with the particular demands in their lives. These institutional patterns of gender affect men, too, particularly if they try to establish more balance between their personal and work lives. To say then that work institutions are gendered means that, taken together, there is a cumulative and systematic effect of gender throughout the institution.


Good examples of gendered institutions are allmale military academies. Military academies have now been forced to admit women as the result of a Supreme Court decision involving the Virginia Military Institute (VMI) and the Citadel. These institutions had been created with masculinity inherent to the schools’ charac-
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ter both in their image of themselves, the behaviors expected of cadets, and the opportunites given (or denied) to women (Kimmel 2000). Other gendered institutions may not be as extreme as this but nonetheless are structured by gendered hierarchies, differences in what men and women do in the institution, and ideas about gender-appropriate behaviors and beliefs. You can see this if you identify an institution with which you are familiar and begin to describe what men and women do in this institution, where they are placed relative to each other, what beliefs support this system, and what happens when someone tries to cross presumed gender lines in the institution.


The concept of gendered institutions also shows the limitation of thinking about gender only in terms of social roles. Gender roles, as we have seen, are the learned patterns of behavior associated with being a man or a woman. Significant as these roles are, the concept of gendered institutions goes further in explaining how gendered patterns persist—even when people themselves try to change their roles. Gender is not only a learned role; it is also part of social structure, just as class and race are social structural dimensions of society. People do not think about the class system or racial inequality in terms of “class roles” or “race roles.” Race relations and class relations are far more than matters of interpersonal interaction. Race, class, and gender inequalities are experienced within interpersonal relationships, but they are also more. Just as it would seem strange to think that race relations in the United States are controlled by race-role socialization, it is also wrong to think that gender relations are the result of gender socialization alone. Most people understand that race relations are a matter of systems of privilege and inequality. Likewise, gender is a system of privilege and inequality in which women are systematically disadvantaged relative to men. Gender, like race and class, involves institutionalized power relations between women and men, and it involves unequal access to social and economic resources (Lopata and Thorne 1978; Andersen 2003).


To put the concept simply, socialization and roles cannot explain everything. Socialization affects how women and men choose among options, but the institutional basis of gender determines which options they will choose among. Gender shapes access to economic and political resources, as well as more personal dimensions such as self-definition, relationships with others, and perceived worth. Studying gender as an institutional, or social structural, phenomenon also makes it more clear how gender intersects with systems of race and class relations. Latinas and Native American and African American women, for example, are oppressed by both race and gender and perhaps by class. White men on the whole are accorded more power, prestige, and economic resources than women, but not all men share these advantages equally. As a group, Latino men are disadvantaged relative to White men and relative to some White women (see Figure 12.3). Thinking about gender and its relationship to race and class reveals that gender pervades society beyond the effects of gender socialization. Gender permeates all institutions because it is a strong dimension of how society is organized.


Gender stereotypes pervade society, but gendered institutions also create different opportunity structures for women and for men. For this reason, sociologists also study gender as a system of institutional inequality —called gender stratification.


Gender Stratification


Gender stratification refers to the hierarchical distribution of social and economic resources according to gender. Most societies have some form of gender stratification, although the specific form varies from country to country. Comparative research finds that women are more nearly equal in societies characterized by the following (Chafetz 1984):


• Women’s work is central to the economy;


• Women have access to education;


• Ideological or religious support for gender inequality is not strong;


• Men make direct contributions to household responsibilities, such as housework and child care;


• Work is not highly segregated by gender; and
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Figure 12.3 Median Income by Race and Gender


Source: U.S. Census Bureau. 2003. Historical Income Tables–People, Table P-36A-E.


Website: www.census.gov


• Women have access to formal power and authority in public decision making.


In Sweden, which has a relatively high degree of gender equality, the participation of both men and women in the workforce and the household (including child care and housework) is promoted by government policies. Women also have a strong role in the political system, although women in Sweden still earn less than men and tend to work in occupations different from men. In many countries, women and girls have less access to education than men and boys, although the gap is closing.


Two-thirds of the illiterate people in the world are women (United Nations 2000b).


As the preceding list suggests, gender stratification is multidimensional. In some societies, women may be free in some areas of life but not in others.


In Japan, for example, women tend to be well-educated and have high labor force participation. Within the family, however, Japanese women have fairly rigid gender roles, but in Japan the rate of violence against women (rape, prostitution, and pornography) is low relative to other nations, even though women are widely employed as “sex workers” in hostess clubs, bars, and sex joints (Allison 1994). Patterns of gender inequality are most reflected in the wage differentials between women and men around the world, as Figure 12.4 shows.


Gender stratification can be extreme, such as was the case in Afghanistan under the Taliban regime. The Taliban, an extremist militia group, seized power in Afghanistan in 1996, stripping women and girls of basic human rights. Women were banished from the work force, schools were closed to girls, and women who were enrolled in the universities were expelled.


Women in Afghanistan were prohibited from leaving their homes unless accompanied by a close male relative.


The windows of women’s houses were painted black so that women were literally invisible to the public.


This extreme segregation and exclusion of women from public life has been labeled gender apartheid.


Gender apartheid is also evident in other nations, although not so extreme as it was under Taliban rule.


But, in Saudi Arabia women are not allowed to drive; in Kuwait, they cannot vote.
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Figure 12.4 The Wage Gap: An International Perspective


Data: From United Nations. 2000. The World’s Women: Trends and Statistics. Washington, DC: Population Reference Bureau, p. 132.
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Under the rule of the Taliban in Afghanistan, women had to be completely veiled. When the Taliban lost control during the war in 2001, many women shed their burqas, showing their faces in public for the first time in years.


Sexism and Patriarchy


Gender stratification tends to be supported by beliefs that accept gender inequality. An ideology is a belief system that tries to explain and justify the status quo.


Sexism is an ideology, but it is also a set of institutionalized practices and beliefs through which women are controlled because of the significance given to differences between the sexes.


Like racism, sexism distorts reality, making behaviors seem natural when they are rooted in entrenched systems of power and privilege. The idea that men should be paid more than women because they are the primary breadwinners reflects sexist ideology, but when this concept becomes embedded in the wage structure, people no longer must believe explicitly in the original idea for the consequences of sexism to be propagated.


Sexism and racism tend to go hand in hand. Both generate social myths that have no basis in fact, but they justify the continuing advantage of dominant groups over subordinates. A case in point is the belief that women of color are being hired more often and promoted more rapidly than others. This misrepresents the facts. Women rarely take jobs away from men because most women of color work in gender- and race-segregated jobs. The truth is that women, especially women of color, are burdened by obstacles to job mobility that are not present for men, especially White men (Browne 1999). The myth that women of color get all the jobs makes White men seem to be the victims of race and gender privilege. Although there may be occasional individual cases where a woman of color (or a man, for that matter) gets a job that a White man also applied for, the general pattern favors White men.


As an ideology, sexism is part of the structure of society. Patriarchy refers to a society or group in which men have power over women. Patriarchy is common throughout the world. In patriarchal societies, husbands have authority over wives in the private sphere of the family, and public institutions are also structured around male power. Men hold all or most positions of public power in patriarchal societies, whether as chief, president, chief executive officer (CEO), or other leadership positions. Forms of patriarchy vary from society to society. In some, it is rigidly upheld in both the public and private spheres. In these societies, women may be formally excluded from voting, holding public office, or working outside the home. In societies such as the contemporary United States, patriarchy may be somewhat diminished in the private sphere (at least in some households), but the public sphere continues to be based on patriarchal relations.


Matriarchy has traditionally been defined as a society or group in which women have power over men.


Anthropologists have debated the extent to which such societies exist, but new research finds that matriarchies do exist, though not in the form the traditional definition implies. Based on her study of the Minangkabau —a matriarchal society in West Sumatra (in Indonesia) —anthropologist Peggy Sanday argues that scholars have used a western definition of power that does not apply in nonwestern societies. The Minangkabau define themselves as a matriarchy, meaning that women hold economic and social power, but this is
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Figure 12.5 Education, Gender, and Income


Data: From U.S. Census Bureau. 2003. Historical Income Tables–People, Table P28.Website: www.census.gov
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Jobs that have historically been defined as “women’s work” are some of the most devalued in terms of income and prestige, despite their importance for such things as nurturing children.


not rule by women since they believe that rule should be by consensus, including men. Thus, matriarchy exists, but not as a mirror image of patriarchy (Sanday 2002).


Women’s Worth: Still Unequal


Gender stratification is especially obvious in the persistent earnings gap between women and men. The gap has closed somewhat since the 1960s, when women earned 59 percent of what men earned. Women today who work year-round and full-time still earn, on average, only 73 percent of what men earn. Women with college degrees earn the equivalent of men who have only some college or an Associate’s degree (see Figure 12.5). The median income for women working full-time and year-round in 2002 was $30,203; for men, $39,429 (De-Navas et al. 2003).


The income gap between women and men persists despite the increased participation of women in the labor force. The labor force participation rate is the percentage of those in a given category who are employed either part-time or full-time. By 2003, 60 percent of all women were in the paid labor force, compared with 74 percent of men. Since 1960, married women with children have nearly tripled their participation in the labor force. Two-thirds of mothers are now in the labor force, including more than half of mothers with infants. Current projections indicate that women’s participation will continue to rise. Men’s labor force participation is expected to decline slightly (U.S.


Department of Labor 2004).


More women are also now in the labor force—a pattern that has long been true for women of color, but now also characterizes the experience of White women as the labor force participation rates of the two groups has converged. More women are now also the sole supporters of their dependents, given the changes in family patterns in contemporary society. Why then does the pay gap persist?


Explaining the Pay Gap


Laws prohibiting gender discrimination have been in place for more than forty years since the passage of the Equal Pay Act of 1963—the first federal law to require that men and women receive equal pay for equal work.


Most employers do not explicitly set out to pay women less than men, but despite good intentions and legislation on the books, differences in men’s and women’s earnings persist. Why? Research reveals three strong explanations for this continuing difference: overt discrimination, human capital theory, and dual labor market theory.


Overt Discrimination Discrimination refers to practices that single out some groups for different and unequal treatment. Despite the progress of recent years, overt and covert discrimination continue to afflict women in the workplace. Much discrimination is covert—that is, only revealed in patterns of differential treatment but not directly observable. Overt discrimination, though, also continues. Men, especially White men, by virtue of being the dominant group in society, have an incentive to preserve their advantages in the labor market. They do so by establishing rules that unequally distribute rewards. Women pose a threat to traditional White male privileges, and men may organize to preserve their power and advantage (Reskin 1988).


The discrimination explanation of the gender wage gap argues that dominant groups will use their position of power to perpetuate their advantage (Lieberson 1980). There is some evidence that this occurs. Historically, White men used labor unions to exclude women and racial minorities from well-paying, unionized jobs, usually in the blue-collar trades. A more contemporary example is seen in the efforts to dilute or repeal legislation that has been developed to assist women and racial–ethnic minorities. These efforts can be seen as an attempt to preserve group power.


Another example of overt discrimination is the harassment that women experience at work, including sexual harassment and other means of intimidation (see Chapter 18). Women who enter traditionally maledominated professions suffer the most sexual harassment.


The reverse seldom occurs for men employed in jobs historically filled by women. Men can be victims of sexual harassment, but the occurrence is rare. Sexual harassment is a mechanism for preserving men’s advantage in the labor force—a mechanism that also buttresses the belief that women are sexual objects for the pleasure of men.


Human Capital Theory Human capital theory


assumes that the economic system is fair and that competitive and wage differences reflect differences in the individual characteristics that workers bring to jobs.


Factors such as age, prior experience, number of hours worked, marital status, and education are human capital variables. Human capital theory says that the extent to which human beings differ in these variables will influence their worth in the labor market. For example, frequent job turnover or work records interrupted by child rearing and family responsibilities could negatively influence the earning power of women.


Much evidence supports the human capital explanation for the difference in men’s and women’s earnings because education, age, and experience do influence earnings. However, when we compare men and women at the same level of education, prior experience, and
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number of hours worked per week, women still earn less than men. Intermittent employment is not as significant in explaining wage differences as human capital theory would lead one to expect (Padavic and Reskin 2002). Although human capital theory explains some of the differences between men’s and women’s earnings, it does not explain all the differences. Sociologists have looked to other factors to complete the explanation of wage inequality (Browne 1999).


The Dual Labor Market A third explanation of gender differences in earnings is dual labor market theory,


which contends that women and men earn different incomes because they tend to work in different segments of the labor market. Women tend to work in jobs that employ mostly women and these jobs tend to have low wages and few job benefits. Once an earnings structure is established, it is hard to untangle cause and effect in the relationship between the devaluation of women’s work and low wages in certain jobs. As a result, equal pay for equal work may hold in principle, yet it applies to relatively few people because most men and women are not engaged in “equal work.” According to dual labor market theory, the labor market is organized in two sectors: the primary market


and the secondary market. In the primary labor market, jobs are relatively stable, wages are good, opportunities for advancement exist, fringe benefits are likely, and workers are afforded due process. Working for a major corporation in a management job is a good example.


Jobs in the primary labor market are often in large organizations where there is general stability, steady profits, and a rational system of management. The secondary labor market is characterized by frequent job turnover, low wages, short or nonexistent promotion ladders, few benefits, poor working conditions, arbitrary work rules, and capricious supervision. Many jobs students take, such as waiting tables, selling fast food, or cooking and serving fast food, fall into this category.


Fortunately for students, unlike those permanently stuck in this labor market, these jobs are usually short-term.


Women and racial–ethnic minorities are far more likely to be employed in the secondary labor market than in the primary labor market. Even within the primary labor market, there are two tiers. The first tier consists of high-status professional and managerial jobs with good potential for upward mobility, room for creativity and initiative, and more autonomy. The second tier comprises working-class jobs, including clerical work and skilled and semiskilled blue-collar work.


Women and minorities in the primary labor market tend to be in the second tier. These jobs are secure compared with jobs in the secondary labor market, but are more tenuous and do not have as much mobility, pay, prestige, or autonomy as jobs in the first tier of the primary labor market.


In addition, the informal sector of the labor market has even greater wage inequality, no benefits, and little, if any, oversight of employment practices. Individuals may hire such workers as private service workers or under-the-table workers who perform a service for a fee (painting, babysitting, car repairs, and any number of services). Businesses and corporations also employ such workers and can reap huge profits by not paying benefits or providing compensation when workers are sick, injured, or disabled. No formal data have been gathered on the informal sector, because much of it tends to be in an underground economy, but women and minorities likely form a large segment of this market activity.


According to dual labor market theory, wage inequality is a function of the structure of the labor market, not the individual characteristics of workers, as suggested by human capital theory. Because of the dual labor market, men and women tend to work in different occupations, and when working in the same occupation, in different jobs. This is referred to as occupational segregation, a pattern in which different groups of workers are separated into different occupations. Occupational segregation can be by gender, class, race, and other factors, as we discuss further in Chapter 18.


Wages tend to be linked to occupational segregation.


There is a direct association between the sex and race
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Although only a small percentage of women work in jobs traditionally defined as for men, a growing number of women are entering such nontraditional fields.Women in such jobs often quickly discover that these are within gendered institutions.


composition of a given job and the wages paid (Catanzarite 2003; Kmec 2003). In other words, the greater the proportion of women in a given occupation, the lower the pay. Figure 12.6, a scattergram, illustrates this trend.


At one extreme, occupations close to 100 percent female (private household child-care workers and dental hygienists) pay only half of what is paid in jobs that are at least 50 percent male. Studies find that workers in jobs requiring nurturing social skills have the lowest pay, even when their education and experience are comparable to workers in other jobs (Kilbourne et al. 1994).


Occupational segregation is exacerbated by race in that the higher the proportion of women of color in a given occupation, the lower the wages. Not surprisingly, the jobs where White men are most prevalent are the best paid (U.S. Department of Labor 2004). The social structural analysis provided by dual labor market theory suggests that women’s exclusion from job networks, the size of given industries, and other factors in the environment of work organizations are significant in explaining the wage gap between women and men (Browne 1999).


Each explanation—overt discrimination, human capital theory, and dual labor market theory—contributes to an understanding of the continuing differences in pay between women and men. Wage inequality by gender is the result of multiple factors that together operate to systematically disadvantage women in the workplace.


Gender Segregation


Gender segregation refers to the distribution of men and women in different jobs in the labor force. It is a specific form of occupational segregation. Despite several decades of legislation prohibiting discrimination against women in the workplace, most women and men still work in gender-segregated occupations (Wootton 1997; Browne 1999). That is, the majority of women work in occupations where most of the other workers are women, and the majority of men work mostly with men.


To this day, more than half of all employed women work as clerical workers, sales clerks, or in service occupations such as food service workers, maids, healthservice workers, hairdressers, and child-care workers.


Women tend to be concentrated in a small range of occupations, while men are dispersed over a much broader array of occupations (U.S. Department of Labor 2004).


Sociologists use the index of dissimilarity to measure the extent of occupational segregation. This measure
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Figure 12.6 Earnings in Selected Occupations


This scattergram relates the percentage of women in selected occupations to the average weekly earnings in these occupations. The scattergram plots the percentage of women in an occupation (on the X axis, or bottom line of the figure) and the average weekly earnings in that occupation for all workers (on the Y axis, or the left side of the figure). Each dot in the scattergram thus represents a particular occupation. Those occupations to the right side are those with the highest percentage of women employed. For example, 97.1 percent of child-care workers are women; average weekly earnings in this occupation in 2003 were $198 per week. On the left side of the scattergram, note that women are 1.4 percent of airplane pilots, who have an average weekly earning of $1,138. After studying the figure carefully, what conclusions would you draw about gender segregation and the wage gap?


Data: From the U.S. Department of Labor. 2004. Employment and Earnings. Washington, DC: U.S. Department of Labor.


indicates the number of workers who would have to change jobs to have the same occupational distribution as the comparison group. By current estimates, at least 53 percent of men (or women) would have to change occupations to achieve occupational balance by gender.


This decline of only 5 points from the mid-1980s is progress, but not much (Wootton 1997). Most women, in fact, continue to work in occupations where twothirds or more of the other workers are women (U.S.


Department of Labor 2004). This is especially true for women of color because gender segregation at work is aggravated by race. Women of color tend to be employed in occupations where they are segregated not only from men but also from White women, such as in domestic work in hotels. The occupations with the highest concentrations of women of color are also among the worst paid of all jobs (U.S. Department of Labor 2004).


The Devaluation of Women’s Work


Across the labor force, women tend to be located in jobs that are the most devalued, causing some to wonder if the very fact that the jobs are held by women is what devalues the jobs. Why, for example, are elementary school teachers (83 percent women) paid less than airplane mechanics (99 percent men)? The association of elementary school teaching with children and its identification as “women’s work” lowers its prestige and economic value. If measured by the wages attached to an occupation, child care is one of the least prestigious jobs in the nation—paying on average only $330 per week in 2004, which averages out to $17,160 per year if you worked every week of the year (U.S. Department of Labor 2004)—an annual income that is below the federal poverty line!


Only a small proportion of women work in occupations traditionally thought to be men’s jobs, such as the skilled trades. The representation of women in skilled blue-collar jobs has increased twofold from 2 percent in 1940, to about 4 percent in 2003, still less than one in ten (U.S. Department of Labor 2004). Likewise, very few men work in occupations historically considered to be women’s work, such as nursing, elementary school teaching, and clerical work. Men who work in these occupations tend to be more upwardly mobile in their jobs than women who enter fields traditionally reserved for men (Williams 1995, 1992).


Gender segregation in the labor market is so prevalent that most jobs can easily be categorized as those considered to be “men’s work” or “women’s work.” Occupational segregation reinforces the belief that there are significant differences between the sexes.


Think of the characteristics of a soldier. Do you imagine someone who is compassionate, gentle, and demure?


Similarly, imagine a secretary. Is this someone who is aggressive, independent, and stalwart? The association of each with a particular gender makes the occupation itself “gendered.”


Gender Segregation and Gender Identity Perceptions of gender-appropriate behavior influence the likelihood of success at work. Even something as simple as wearing makeup has been linked to women’s success in professional jobs (Dellinger and Williams 1997). When men or women cross the boundaries established by occupational segregation, they may be considered gender deviants and possibly stereotyped as homosexual, which questions their “true gender identity.” Men who are ballerinas may be stereotyped as effeminate or gay; women in the Marines may be stereotyped as butch. Social practices like these reassert traditional gender identities (Williams 1995, 1989).


As a result, many men and women in nontraditional occupations feel pressure to assert gender-appropriate behavior. Men in jobs historically defined as women’s work may feel impelled to emphasize their masculin-


DEBUNKING SOCIETY’S MYTHS


Myth: Because of affirmative action, Black women are taking jobs away from White men.


Sociological perspective: Sociological research finds no evidence of this claim. On the contrary, women of color work in gender- and race-segregated jobs and only rarely in occupations where they compete with White men in the labor market (Browne 1999; Padavic and Reskin 2002).
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Gender segregation in the labor market intersects with racial segregation, with jobs employing primarily women of color being among the least paid in society.


ity, or if they are gay, they may feel even more pressure to not reveal their sexual identity. Such social disguises can make them seem unfriendly and distant, characteristics that can have a negative effect on their professional evaluations. Heterosexual women in male-dominated jobs may feel obliged to squash suspicions that they are lesbians or excessively mannish, whereas lesbian women may be especially wary about having their sexual identity revealed. Studies have found that lesbian women are more likely to be open about their sexual identity at work when they work predominantly with women and have women as bosses (Schneider 1984).


Explanations of Gender Segregation Why is gender segregation still so prevalent, and why do obstacles to mobility at work persist? One explanation is socialization that influences how men and women choose to go into different fields. Women exposed to “masculine” tasks in childhood may be more likely as adults to enter jobs that utilize these skills (Padavic 1991).


Conversely, many women shy away from traditionally “male” jobs because they believe that others will disapprove.


Gender socialization certainly contributes to why men and women choose the occupations they do, but preference alone does not explain the gender segregation of women and men at work. When given the opportunity, women will move into jobs traditionally defined as men’s work (Padavic and Reskin 2002).


A second explanation is that structural obstacles discourage women from entering and advancing in male-dominated jobs. The glass ceiling refers to the subtle yet decisive barrier to advancement that women encounter in the workplace. Despite four decades of policies meant to address inequality in the labor market, women and minorities are still substantially blocked from senior management positions (Glass Ceiling Commission 1995). Women who have risen to the top attribute their success to social networks, in addition to their abilities, whereas men attribute their success only to their own individual effort (Davies- Netzley 1998).


The glass ceiling exists at every level where men and women work together, but research suggests that women have even less chance for advancement in top levels of the organization. Furthermore, African American women have even less chance of advancement than White women—a pattern also experienced by African American men, although not to the same extent as women. Promotion is also less likely for White women


THINKING SOCIOLOGICALLY


Identify three women working in a field where men are the majority. Ask them about what influences the possibilities for being promoted within the organization. Do they think a glass ceiling exists? Why or why not?


and African American men and women in employment positions with a high proportion of women and people of color (Porter 2003; Durbin 2002; Cotter et al.


2001; Baxter and Wright 2000; Maume 1999).


The glass ceiling is explained as a result of gender bias of white male managers. Gender bias shapes the evaluation of women’s performance on the job and their perceived abilities. Women are also punished by gender bias when they are assertive—a characteristic normally expected of organizational leaders. But assertiveness in women violates the presumed gender order and reduces the likelihood that others will comply with their directions (Ridgeway 2001).


Before women can encounter the glass ceiling, in the words of one researcher, they must pull away from the sticky floor (Berheide 1992). Others have added that “glass walls” also prevent women from advancing, meaning that they tend to work in parts of work organizations where advancement is less likely. Secretaries, for example, may not be able to move to other professional jobs in an organization.


Despite the difficulties imposed, women continue to move into new areas of work and are gradually advancing to some degree. Change is slow, however, and as we discuss next, women and men struggle with the competing demands of work and family.


Balancing Work and Family


As the participation of women in the labor force has increased, so have the demands of keeping up with work and home life. Although some changes are evident, women continue to hold primary responsibility for meeting the needs of families, as we will see in more detail in Chapter 13. Many men are now much more involved in housework and childcare than has been true in the past, although most of this work still falls on women—a phenomenon that has been labeled “the second shift.” The social speedup that comes from increased hours of employment for both men and women (but especially women), coupled with the demands of maintaining a household, are a source of considerable stress (Hochschild 1989). Women continue to provide most of the labor that keeps households running—cleaning, cooking, running errands, driving children around, and managing household affairs. Although more men are engaged in housework and child care, a huge gender gap in the amount of such work done by women and men remains. Women are also much more likely to be providing care not just for children, but also for their older parents. The strains produced by these demands have for many made the home seem more and more like work, with many women and men reporting that their days at both work and home are harried and that they find work to be the place where they find emotional gratification and social support. In this contest, simply
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finding time can be an enormous challenge (Hochschild 1997). Little wonder then that women report stress as one of their greatest concerns (Newport 2000).


Gender and Diversity


Gender inequality does not exist in a vacuum. Gender inequality overlaps with race and class inequality. At the same time, the experiences of women in the United States are increasingly affected by global transformations.


Understanding the diversity of such experiences is critical to understanding gender.


The Intersections of Race, Class, and Gender


The tendency to think of gender as referring only to White women has been one criticism of the women’s movement consistently articulated by women of color.


Until recently, White women’s lives have tended to be the norm for many research studies, but working-class women of all races and women of color have experiences unique to their class, race, and gender position, just as middle-class White women’s experience is predicated on their class, race, and gender status. Women have many things in common because of the influence of gender in their lives, but their experiences also vary depending on other factors, including age, sexual orientation, and religion.


Understanding diversity among women and men means thinking about how gender shapes social experiences, but also how it intersects with other social systems.


Race, class, and gender together influence all aspects of people’s lives. At a given moment in a particular man’s or woman’s life, either gender, race, or class may feel more salient than the other factors, but together each configures the experiences people have. This is what it means to say that race, class, and gender are different but interrelated dimensions of social structure (Andersen and Hill Collins 2004). Each is manifested differently, depending on a group’s location in the nexus of gender, race, and class relations. As an example, one can note that the income of employed women is less than that of employed men. This is true in general, but among Hispanics and African Americans, women’s income more nearly approximates that of men in their same racial group. Thus, women’s income overall is 74 percent of men’s and Black women’s income is 83 percent of African American men’s income, but only 64 percent of White men’s income. Likewise, Hispanic women earn 84 percent of what Hispanic men earn, but only 52 percent of what White men earn (U.S. Census Bureau 2004).


None of this is to say that gender is less significant, only that one has to be careful to understand the unique manifestation of experiences that come from different social locations. Developing an inclusive perspective means trying to understand the multiplicity of experiences, while also comprehending the significance of diverse social factors.


Gender in Global Perspective


Increasingly, the economic condition of women and men in the United States is also linked to the fortunes of people in other parts of the world. The growth of a global economy and the availability of a cheaper industrial workforce outside the United States have meant that U.S. workers have become part of an international division of labor. Companies looking around the world for less expensive labor frequently turn to the cheapest laborers—often women or children. The global division of labor thus has a gendered component, with women workers, usually from the poorest countries, providing a cheap supply of labor for the manufacture of products that are distributed in the richer industrial nations (see Chapters 10 and 18).


Worldwide, women work as much or more than men and do most of the work associated with home,
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Table 12.1


Women’s Work Around the World (in weeks)


Total Hours Paid Work Unpaid Work


Country Women Men Women Men Women Men


Australia 50 48 15 30 35 18 France 46 42 15 26 31 17 Japan 46 42 20 39 26 3 Netherlands 36 36 10 25 26 11 New Zealand 49 48 16 29 33 19 Republic of Korea 40 38 23 36 17 2 Women spend more time on unpaid work than men, but less on paid work.


Source: United Nations, 2000. World’s Women: Trends and Statistics. New York: United Nations, p. 125. Used by permission.


child, and elder care. While women’s paid labor has been increasing, their unpaid labor in virtually every part of the world exceeds that of men (see Table 12.1). Often, unpaid labor is considered to be economically unimportant, even though the value of women’s unpaid housework in the developed regions has been estimated to be as much as 30 percent of the gross national product (United Nations 1995).


Despite these worldwide trends, women’s work situations differ significantly from nation to nation. China is unusual in that there is far greater sharing of household responsibilities than is true in most other nations.


In China, both women and men work long hours in paid employment, 82 percent of women and 83 percent of men are in the paid labor force, and women are encouraged to stay in the labor force when they have children.


There are extensive child-care facilities in China and a fifty-six-day paid maternity leave. Many work organizations have extended this paid leave to six months, although women can lose seniority rights when they are on maternity leave (something that is illegal in the United States).


In contrast, Japan has marked inequality in the domestic sphere. Women are far more likely to leave the labor force upon marriage or following childbirth. The identities of Japanese women are more defined by their roles at home, although this is changing. Still, compared with women in China, Japanese women more closely resemble the pattern in Britain and, to some extent, the United States.


Work is not the only measure of women’s inequality.


Throughout the world, women are vastly underrepresented in national parliaments and other forms of government. In only sixteen countries of the world do women represent more than 25 percent of national parliaments. Only seventeen countries have elected a woman president; only twenty-two have had a woman as prime minister (United Nations 2000b) (see Map 12.2).
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Being represented in government is an important mark of citizenship. In most parts of the world, women are politically active, yet they are highly underrepresented in positions of government leadership. Why has there never been a woman president of the United States and what do you think will have to happen before there can be a woman president of the United States? How does this differ from other nations where women have been the major national leader?


Source: From United Nations. 2002. Fact Sheet on Women in Government. WomenWatch.Website: www.un.org/womenwatch


VIEWING SOCIETY IN GLOBAL PERSPECTIVE


MAP 12.2 Women in Government


The United Nations has concluded also that violence against women and girls is a “global epidemic” and one of the most pervasive violations of human rights. Violence against women takes many forms, including rape, domestic violence, infanticide, incest, genital mutilation, and murder (including so-called honor killings, when a woman may be killed to uphold the honor of the family if she has been raped or accused of adultery). While violence is pervasive, specific groups of women are more vulnerable than others, namely, minority groups, refugees, women with disabilities, elderly women, poor and migrant women, and women living in countries with armed conflict. Statistics on the extent of violence against women are hard to report with accuracy, both because of the secrecy that surrounds many forms of violence and the differences in how nations might report violence. Nonetheless, the United Nations estimates between 20 and 50 percent of women worldwide have experienced violence by an intimate partner or family member (UNICEF 2000b).


Many factors are related to the high rates of violence against women, including cultural norms, women’s economic and social dependence on men, and political practices that either provide inadequate legal protection or provide explicit support for women’s subordination (as in the actions of the Taliban). In recent years, many groups have organized campaigns to educate the public about violence against women and to initiate a global effort to reduce the harms done to women (UNICEF 2000b).


Theories of Gender


Why is there gender inequality? The answer to this question is important, not only because it makes us think about the experiences of women and men, but also because it guides attempts to address the persistence of gender injustice. The major theoretical frameworks in sociology provide some answers, but feminist scholars have also found that traditional perspectives in the discipline are inadequate to address the new issues that have emerged from feminist research.


The Frameworks of Sociology


The major frameworks of sociological theory—functionalism, conflict theory, and symbolic interaction— provide some answers to the question of why gender inequality exists, although feminist scholars have developed new, additional theories to analyze women’s experiences (see Table 12.2). Functionalists, for example, have been criticized for interpreting gender as a fixed role in society. Functionalist theory purported that men fill instrumental roles in society, whereas women fill expressive roles, and the theory presumed that this arrangement worked to the benefit of society (see Chapter 1). Feminists objected to this characterization, arguing that it presumed that sexist arrangements were functional for society. Feminists view limiting women’s role to expressive functions and men’s to instrumental functions as dysfunctional, both for men and women. Although few contemporary functionalist theorists would make such traditionalist arguments, functionalism emphasizes people’s socialization into prescribed roles as the major impetus behind gender inequality. A functionalist might argue conditions such as wage inequality are the result of choices women make that may result in their inequality but, nonetheless, involve functional adaptation to the competing demands of family and work roles.


Conflict theorists see women as disadvantaged by power inequities between women and men that are built into the social structure, including economic inequity and a disadvantage in political and social systems.


According to conflict theorists, wage inequality
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passed by Congress in 1994. The two men then challenged the constitutionality of this act. The Court ruled 5–4 in favor of the men, concluding that the Fourteenth Amendment only forbids states, not individuals, from violating rights (United States v. Morrison).


What recourse should victims of gender-based violence have? What is the role of the federal and state government to protect victims of gender- or race-based violence? How would you have ruled, were you sitting on the Supreme Court?


Taking Action


Go to the Taking Action Exercise on the Companion Website—at http://sociology .wadsworth.com/andersen_taylor4e/— to learn more about an organization that addresses this topic. •••


In May 2000, the United States Supreme Court ruled that victims of rape, domestic violence, and other crimes motivated by gender could not sue their attackers through civil courts. The case came as the result of a suit by a college student against two varsity football players whom she accused of raping her in her residence hall. When the university did not discipline the men, she sued using a civil remedy provision in the Violence Against Women Act,


TAKING ON SOCIAL ISSUES


Violence Against Women Act


is produced from the power that men have historically had to devalue women’s work and to benefit as a group from the services that women’s labor provides. At the same time, conflict theorists have been much more attuned to the interactions of race, class, and gender inequality because they fundamentally see all forms of inequality as stemming from the differential access to resources that dominant groups in society have.


Functionalism and conflict theory tend to be macrosociological theories; that is, they focus on the broad institutional structure of society to explain gender relations.


Symbolic interaction is more microsociological in that it tends to focus on direct social interaction as the context for understanding gender. From this perspective, feminist scholars have developed what is known as doing gender—a theoretical perspective that interprets gender as something accomplished through the ongoing social interactions people have with one another (West and Zimmerman 1987; West and Fenstermaker 1995). Seen from this framework, people “produce” gender through the interactions they have with one another and through their interpretations of certain actions and appearances. In other words, gender is not just an attribute of different people, as functionalists suggest. Instead, it is constantly recreated through social interaction. When you “act like a man” or “act like a woman,” you are constructing gender and reproducing the existing social order.


By implication, from this point of view, gender should be relatively easy to change because people need only behave differently. This theory has been criticized by sociologists with a more macrosociological point of view. They say that it underplays the significance of social structure and the economic and political basis for women’s inequality. Critics of the “doing gender” perspective also say that it ignores the power differences and economic differences that exist based on gender, along with race and class. They conclude, that although this perspective tells us much about how people reproduce gendered behaviors, it does not explain the structural basis of women’s oppression (Collins et al. 1995).


A recent theoretical perspective developed on gender is gendered institutions theory, previously discussed.


This perspective sees organizations as gendered because gendered expectations are built into social institutions, without people recognizing the specifically gendered outcomes that result. In this framework, sociologists do not study individual attitudes or roles, but dissect the structural patterns that construct gender in society.


These sociological frameworks have each provided direction in developing an understanding of the significance of gender in society. Feminist scholars, however, do not see functionalism, conflict theory, or symbolic interaction as adequate to address the complexities of women’s lives. Although feminist sociologists have been especially influenced by the perspective of conflict theory and, in some cases, by symbolic interaction, they
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Table 12.2


Feminist Theory: Comparing Perspectives


Liberal Socialist Radical Multiracial Gendered “Doing Feminism Feminism Feminism Feminism Institutions Gender”


Gender Learned Gender division Women’s Women and men Gender is learned Gender is an


Identity through tradi- of labor reflects identification of color form an in institutional accomplished tional patterns the needs of with men gives oppositional con- settings that are activity created of gender role a capitalist men power sciousness as a structured along through social socialization. workforce. over women. reaction against gender lines. interaction.


oppression.


Gender Inequality is Gender inequal- Patriarchy is Race, class, and Organizations People repro-


Inequality the result of ity stems from the basis for gender intersect reproduce in- duce race and formal bar- class relations. women’s to form a matrix equity by mak- class inequality riers to equal powerlessness. of domination. ing gendered through assumpopportunity.


activity “busi- tions they make ness as usual.” about different.


groups.


Social Change ac- Transformation Liberation Women of color Change comes People can alter


Change complished of the gender comes as become agents of through policies social relations through legal division of labor women orga- feminist change that redesign the through changed reform and accompanies nize on their through alliances basic structure forms of social attitudinal change in the own behalf. with other groups. of institutions. interaction.


change. class division of labor.


have developed other theoretical frameworks to suggest ways to comprehensively understand women’s and, thereby, men’s experiences.


Feminist Theory


Feminism has many meanings, but essentially it refers to beliefs and actions that support justice, fairness, and equity for all women, regardless of their race, age, or class. A large proportion of women (30 to 40 percent in various surveys) call themselves feminists; an even larger proportion identify with the major principles of feminism, including gender equality in employment, gender equality in family roles, support of reproductive freedom, support for affirmative action, and support for women in public office (Schnittker et al. 2003; Hall and Rodriguez 2003).


Why the gap? Most say it is because the label “feminist” has been so stigmatized that people are reluctant to claim it as an identity. The media has stereotyped feminists as ugly, man-haters, lesbians, radicals, and other derogatory labels. Still, despite frequent claims in the media that feminism is dead, when you ask people if they support specific goals of feminism, the majority say yes. This is especially true among younger women and among women now middle-aged who were coming of age during the second wave of the feminist movement in the 1960s and 1970s (Peltola et al. 2004; Aronson 2003).


DEBUNKING SOCIETY’S MYTHS


Myth: The men most likely to support equality for women are White, middle-class men with a good education.


Sociological perspective: Younger men tend to be more egalitarian than older men, yet African American men are the most likely to support women’s equal rights and the right of women to work outside the home. On most measures of feminist beliefs, African American men tend to be more liberal than White men (Hunter and Sellers 1998).


Feminist theory refers to analyses that seek to understand the position of women in society for the purposes of bringing about liberating social changes. Feminist theory assumes that theory is important, not just because it analyzes gender and society, but because it also assumes that change is essential to make women fully equal citizens. Underlying feminist theory is also the idea that gender relations are fundamental to how society has been organized and that understanding how this is so is critical to the success of the feminist movement.


Four major frameworks have developed in feminist theory: liberal feminism, socialist feminism, radical feminism, and multiracial feminism (Andersen 2003).


Liberal feminism argues that inequality for women originates in traditions of the past that pose barriers to women’s advancement. It emphasizes individual rights and equal opportunity as the basis for social justice and social reform. The framework of liberal feminism has been used to support many legal changes required to bring about greater equality for women in the United States. Liberal feminists contend that gender socialization contributes to women’s inequality because it is learned customs that perpetuate inequality. Liberal feminism advocates the removal of barriers to women’s advancement and the development of policies that promote equal rights for women.


Socialist feminism is a more radical perspective that finds the origins of women’s oppression in the system of capitalism. Because women constitute a cheap supply of labor, they are exploited by capitalism in much the way the working class is exploited. Some socialist feminists believe capitalism interacts with patriarchy to make women less powerful both as women and as laborers. Socialist feminists are critical of liberal feminism for not addressing the fundamental inequalities built into capitalist–patriarchal systems. To these feminists, equality for women will come only when the economic and political system is changed.


Radical feminism interprets patriarchy as the primary cause of women’s oppression. To radical feminists, the origins of women’s oppression lie in men’s control over women’s bodies. They see violence against women, in the form of rape, sexual harassment, wife-beating, and sexual abuse, as mechanisms that men use to assert their power in society. Radical feminists think that change cannot come about through the existing system because that system is controlled and dominated by men. Parting with liberal feminists who see that state reform holds the promise to free women (through legislative action and political participation), radical feminists see “the state as male” and as unlikely to be the source of change on women’s behalf.


Most recently, multiracial feminism has developed new avenues of theory for guiding the study of race, class, and gender (An-
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Young women are the group most likely to support feminist goals, although the feminist movement has support across generations, as was apparent at the March for Women’s Lives in March 2004 in Washington, DC.


dersen and Collins 2004; Baca Zinn and Dill 1996; Collins 1998). Multiracial feminism examines the interactive influence of gender, race, and class, pointing to race as a major factor influencing the different ways the lives of women and men are constructed. Central to this perspective is that there is not a universal experience associated with being a woman. Instead, different privileges and disadvantages accrue to women (and to men) as the result of their location in a racially stratified and class-based society. Much of the new scholarship emerging from multiracial feminism examines the lives of women of color and shows how race, class, and gender together shape the experiences of all women (Baca Zinn and Dill 1996).


Feminist theory has developed in the context of the feminist movement. Feminist theory is not theory for theory’s sake but is meant to be the basis for programs for social change. Each perspective provides unique ways to look at the experiences of women and men in society. These theoretical orientations have been the bedrock upon which feminists have built their programs of social and political change.


Gender and Social Change


Few lives have been untouched by the transformations that have occurred in the wake of the feminist movement.


The women’s movement has changed attitudes among both women and men, created new opportunities for women, generated laws that protect women’s rights, and spawned organizations that lobby for public policies on behalf of women. Many young women and men now take for granted freedoms that their generation is the first to enjoy—including access to birth control, equal opportunity legislation, and laws protecting against sexual harassment, increased athletic opportunities for women, more presence in political life, and greater access to child care, to name a few. These impressive changes occurred in a relatively short period.


How have attitudes and policies changed?


Contemporary Attitudes


One of the most significant results of the feminist movement is the change in people’s thinking about women and men (Loo and Thorpe 1998). Only a small minority of people now disapprove of women being employed while they have young children (16 percent of women and 20 percent of men); neither women nor men think it is fair for men to be the sole decision maker in the household. Half of all women and men say the ideal lifestyle is to be in a marriage in which husband and wife share responsibilities, including work, housekeeping, and child care (Roper Organization 1995). The majority of women now want to combine work and families, yet they believe they will be discriminated against in the labor force if they do. Eighty-seven percent of women say that making laws to establish equal pay should be a legislative priority (Greenhouse 2000b).


People’s beliefs about appropriate gender roles have evolved as women’s and men’s lives have changed. Less than half of men (47 percent) now believe that it is best for men to hold the provider role, compared with 69 percent who thought so in 1970. Men’s support for women’s roles in the family and at work, however, varies across different groups. Not surprisingly, women employed full-time are most supportive of nontraditional gender roles. Homemakers hold the most traditional views (Cassidy and Warren 1997).


Younger men and single men are more egalitarian than older, married men. Among college students, however, women hold more egalitarian views of women’s roles than men; although both become less traditional in their views during college, women change more than men (Bryant 2003). There are also racial and ethnic differences in how different groups view gender roles, with minority men usually being more supportive of egalitarian roles than White men. The mothers of minority men are more likely to have been employed, and these men have different educational and employment backgrounds from White men. Their attitudinal differences reflect the economic necessity that minority men attribute to women working (Wilkie 1993; Blee and Tickamyer 1995).


Old attitudes do not die easily, and changed attitudes do not necessarily mean changed behavior. Gender attitudes change as society changes. But also, young people’s expectations for being able to “have it all” can be unrealistic. As an example, sociologist Michele Hoffnung surveyed a random sample of college women in their senior year, surveying them again seven years later (in 2001). She found that as seniors, most of the women wanted careers, marriage, and motherhood, with career development being their top priority in their twenties. But at the seven-year point, those who had become mothers had fewer advanced degrees and lower career status than the nonmothers; marriage was not related to career status (Hoffnung 2004).


It is likely that further adjustments in the attitudes of men and women are on the way because it seems unlikely that the roles of men and women will return to old patterns in the future. Attitudes, however, are only part of the problem of persistent gender inequality. Social change requires more than changing individual attitudes; it also means changing social institutions.
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Legislative Change


Much legislation is in place that prohibits overt discrimination against women. In addition to the Equal Pay Act of 1963, the Civil Rights Act of 1964, enacted as the result of political pressure from the civil rights movement, banned discrimination in voting and public accommodations and required fair employment practices.


Specifically, Title VII of the Civil Rights Act of 1964


forbids discrimination in employment on the basis of race, color, national origin, religion, or sex. It is almost accidental that prohibitions against sex discrimination are part of this bill. The word sex was added as a lastditch effort by conservative members of Congress who thought the idea of including women was so ludicrous that it would defeat passage of the bill. They argued that a woman’s place was in the home and that adoption of the bill would upset “natural” differences between the sexes. Some supporters of the bill also appealed to White racism to promote adoption of the bill, arguing that it would be wrong to elevate the rights of Black women over those of White women (Deitch 1993).


The passage of the Civil Rights Act and Title VII opened up new opportunities to women in employment and education. This was further supported by Title IX (part of the Educational Amendments of 1972). Title IX


forbids gender discrimination in any educational institution receiving federal funds. Title IX prohibits colleges and universities from receiving federal funds if they discriminate against women in any program, including athletics. Adoption of this bill radically altered the opportunities available to women students and laid the foundation for many coeducational programs that are now an ordinary part of educational life. This law has been particularly effective in opening up athletics to women. In 1997, the U.S. Supreme Court further strengthened Title IX by refusing to rule on a case that supported the principles embedded in Title IX. Still, Title IX has been challenged recently by some who argue that it has reduced opportunities for men in sports. Proponents of maintaining strong enforcement of Title IX have responded by noting the still greater preponderance of men in school sports.


Passage of antidiscrimination policies does not, however, guarantee their universal implementation. Has equality been achieved? In college sports, men still outnumber women athletes by more than two to one, and there is still more scholarship support for male athletes than women athletes. In fact, Title IX allows institutions to spend more money on male athletes if they outnumber women athletes, but it also stipulates that the number of male and female athletes should be roughly proportional to their representation in the student body. Although there has been dramatic improvement in support for women’s athletics since the implementation of Title IX, most schools are nowhere near compliance with the law, especially colleges with a large athletics program and a football team (Sigelman and Wahlbeck 1999).


A strong, legal framework for gender equity in work has been established, yet equity has not been achieved.


Because most women work in different jobs from men, the principle of equal pay for equal work does not address all the inequities women experience in the labor market. Comparable worth is the principle of paying women and men equivalent wages for jobs involving similar levels of skill, recognizing that men and women


DEBUNKING SOCIETY’S MYTHS


Myth: Title IX results in fewer athletic opportunities for men.


Sociological perspective: Since the enactment of Title IX in 1978, there has been an increase in sports programs both for men and women, although a much greater increase for women. Reductions in men’s athletics occurred only in those Division I-A and I-AA schools—with the largest sports budgets. Elimination of sports teams—both women’s and men’s—is usually the result of budget reductions, not Title IX per se (Sabo 1998).
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tend to work at different jobs. Comparable worth goes beyond equal pay for equal work by evaluating jobs to assess their degree of similarity. In the few places where comparable worth plans have been implemented, women’s wages have improved (Blum 1991; Michel et al. 1989; Steinberg 1992; Jacobs and Steinberg 1990).


Many victories in the fight for gender equity are also now at risk. Affirmative action is a method for opening opportunities to women and minorities, specifically redressing past discrimination by taking positive measures to recruit and hire previously disadvantaged groups. This method has been effective in opening new opportunities for women, although the national climate is increasingly critical of it. Opponents have argued that it constitutes “reverse discrimination” because it specifically takes race and gender into account. Proponents


Reviewing is as easy as 1 2 3 .


1. Before you do your final review, take the SociologyNow diagnostic quiz to help you identify the areas on which you should concentrate. You will find information on SociologyNow and instructions on how to access all of its great resources on the foldout at the beginning of the text.


2. As you review, take advantage of SociologyNow’s study videos and interactive Map the Stats exercises to help you master the chapter topics.


3. When you are finished with your review, take SociologyNow’s posttest to confirm you are ready to move on to the next chapter.


of affirmative action argue that, as long as the structural conditions of gender and race inequality exist, there is still a need for race- and gender-conscious actions to address persistent injustices—a position supported by the U.S. Supreme Court (see Chapter 11).


One solution to the problem of gender inequality is to have more women in positions of public power. Is increasing the representation of women in existing institutions enough? Without reforming the sexism in the institutions, groups who are already privileged may be the major beneficiaries of change. Feminists advocate restructuring social institutions to meet the needs of all groups, not just those who already have enough power and privilege to make social institutions work for them.


The successes of the women’s movement demonstrate that change is possible, but only when people are vigilant about their needs and organize to accomplish new results.


Chapter Summary


How do sociologists distinguish between sex and gender?


Sociologists use sex to refer to biological identity and


gender to refer to the socially learned expectations associated with members of each sex. Biological determinism


refers to explanations that attribute complex social phenomena to physical or natural characteristics. Studies of hermaphrodites (those of biologically mixed sex) show that biology alone does not produce gender differences.


Biological and social systems are interrelated.


What is gender socialization and why is it significant in understanding women and men?


Gender socialization is the process by which gender expectations are learned. One result of socialization is the formation of gender identity. Gender identity also develops alongside racial identity. Homophobia plays a role in gender socialization because it encourages strict conformity to gender expectations.


What is a gendered institution?


A gendered institution is one in which the entire institution is patterned by gender. Sociologists analyze gender both as a learned attribute and as an institutional structure.


What is gender stratification and what is the evidence for it?


Gender stratification refers to the hierarchical distribution of social and economic resources according to gender.


Most societies have some form of gender stratification, although they differ in the degree and type. Gender stratification in the United States is reflected in the wage differences between men and women.


How do sociologists explain pay inequality between women and men?


Human capital theory explains wage differences as the result of individual differences between workers. Dual labor market theory refers to the tendency for the labor market to be organized in two sectors: the primary and secondary market. Jobs in the primary market are higher paying, more prestigious, and provide greater opportunity for advancement than do those in the secondary market. Women and racial minorities tend to be concentrated in the secondary labor market. Continuing overt discrimination against women is another way that men protect their privilege in the labor market.


What is gender segregation?


Gender segregation refers to the unequal distribution of men and women in different job categories. Women are segregated both within and across occupations. Numerous structural barriers exist that discourage women’s advancement at work. These barriers are popularly referred to as the glass ceiling. Gender inequality is a worldwide phenomenon.
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What different theories explain the status of women in society?


Different sociological theories have emerged from functionalism, conflict theory, and symbolic interaction to explain the position of women in society. Liberal feminism, socialist feminism, radical feminism, and multiracial feminism also contribute to our understanding of the status of women.


Are there significant changes in the status of women in society?


Public attitudes about gender relations have changed dramatically in recent years. Women and men are now more egalitarian in their attitudes, although women still perceive high degrees of discrimination in the labor force. A legal framework is in place to protect against discrimination, but legal reform is not enough to create gender equity.
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Do some people still think that men are better suited for politics than women?


To answer this question, go to http://sociology.wadsworth .com/andersen_taylor4e/, select MicroCase Online from the left navigation bar, and follow the directions there to analyze the following data.


Data file: GSS Task: Auto-Analyzer Primary Variable: MEN BETTER


Questions


Once you have your results, answer the following questions:


1. For each of the demographic variables listed, indicate whether there is a significant effect. If so, indicate which category is most likely and least likely to believe men are better suited emotionally for politics than most women.


Socio- Overall Category Category Demographic Effect Most Least Variable Significant? Likely Likely


Religion Yes No Political Party Yes No Age Yes No Education Yes No


2. Using the information you entered in the table in Question 1, describe the person who is most likely to believe men are better suited emotionally for politics than most women.


3. Describe the person least likely to believe men are better suited for politics than women.


4. Are men more likely to believe this than women?


Are you surprised?


5. Do African Americans and Whites have different beliefs regarding women’s suitability for politics?
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