APPENDIX

C

New Approaches  to the Research Paper:   Literature, History, and the  World Wide Web
To err is human but to really foul things up requires a computer.

—Anonymous

The Internet is the world’s largest library. It’s just that all the books are on the floor.

—John Allen Paulos

To me, the computer is just another tool. You have to have a pen, and to know penmanship, but neither will write the book for you.

—Red Burns

Information is, above all, a principle of economy. The fewer data needed, the better the information. And an overload of information leads to information blackout. It does not enrich, but impoverishes.

—Peter Drucker

The previous appendix describes the traditional model and methods for writing a literary research paper. But literary research has become more wide-ranging and complicated, and a book like this one needs to devote another section to it to take into account important changes in the field of literary study and developments in technology.

Students in both literature and composition courses are now often asked to work with historical and literary materials and to demonstrate skills in interdisciplinary learning—and this educational change has taken place on the introductory as well as the intermediate and advanced levels. Like other fields, literary study is supplementing printed texts with electronic search tools, databases, and resources; literary analysis, writing, and research increasingly take place as much on the World Wide Web as in the library, and, in some cases, through e-mail and e-mail lists devoted to specific subject areas.

Historical research, enriched by resources on the Internet, can be very rewarding; it opens up new lines of inquiry as it teaches us about the contexts for literary works and enables us to respond to them in more complex ways. But we need the right strategies to perform this research effectively. Students in literature and composition must now possess the insight and understanding to explore, and to make good choices when consulting the ever-multiplying amounts of information available.

Case Study on Literature  and History: The Internment  of Japanese-Americans

The best means of illustrating the new approach to literature and history, and outlining the process for identifying new kinds of resources, is through a case study. For this purpose we have chosen the literature and history of the internment of Japanese-Americans during World War II. This is a subject for research that a student might select or be assigned in a variety of courses—an introduction to literature in which a group of contemporary poems are studied, with some of them related in subject; a first-year writing course in which the subject is the literature of American immigration; a course in American or Asian-American literature; a course in multicultural literature or in American literature since World War II; or a senior seminar that examines twentieth-century literature and history, types of ethnic and minority literatures, or poetry and politics.

Many books, articles, and conferences have been devoted to the internment, and we can hardly do it justice here. This discussion describes the type of inquiry into the subject that you can undertake, beginning with the analysis of literary texts and moving outward from it into history as well as print and electronic sources.

Literary Texts

Reprinted here are two poems. The first is Mitsuye Yamada’s “The Question of Loyalty,” from Camp Notes and Other Poems (1992); the second is David Mura’s “An Argument: On 1942,” from After We Lost Our Way (1989).

Mitsuye Yamada

Mitsuye Yamada, the daughter of Japanese immigrants to the United States, was born in Japan in 1923, during her mother’s return visit to her native land. She was raised in Seattle, but in 1942 she and her family were incarcerated and then relocated to an internment camp in Idaho. This was the result of Executive Order 9066, signed by President Franklin Roosevelt in February 1942. This order, in the aftermath of the Japanese attack on Pearl Harbor in December 1941, gave military authorities the right to remove any and all persons from “military areas.” In 1954 Yamada became an American citizen. In addition to Camp Notes and Other Poems, she has written Desert Run: Poems and Stories (1988) and edited Sowing TI Leaves: Writings by Multicultural Women (1991).

The Question of Loyalty
[1976]
I met the deadline

for alien registration

once before

was numbered fingerprinted

and ordered not to travel
5
without permit.

But alien still they said I must

forswear allegiance to the emperor.

for me that was easy

I didn’t even know him
10
but my mother who did cried out

  If I sign this

  What will I be?

  I am doubly loyal

  to my American children
15
  also to my own people.

  How can double mean nothing?

  I wish no one to lose this war.

  Everyone does.

I was poor
20
at math.

I signed

my only ticket out.

David Mura

David Mura is a sansei, a third-generation Japanese-American. He was born in 1952, seven years after the end of the war. In both poetry and prose, he has examined race, ethnicity, and sexuality, and has described his quest for self-knowledge and personal and familial identity. A Male Grief: Notes on Pornography and Addiction (1987) was his first book. Two years later he published After We Lost Our Way in the National Poetry Series, and followed it with a second book of verse, The Colors of Desire: Poems (1995). He has also written Turning Japanese: Memoirs of a Sansei (1992) and Where the Body Meets Memory: An Odyssey of Race, Sexuality, and Identity (1996), which tells of his childhood in Chicago, his parents’ recollections of the internment camps, and the impact of internment on several generations of Japanese-Americans.

An Argument: On 1942
[1989]
For my mother

  Near Rose’s Chop Suey and Jinosuke’s grocery, the temple

  where incense hovered and inspired dense evening chants   (prayers for Buddha’s mercy, colorless and deep), that day   he was fired . . .

—No, no, no, she tells me. Why bring it back?

The camps are over. (Also overly dramatic.)

Forget shoyu-stained furoshiki,° mochi° on a stick:
You’re like a terrier, David, gnawing a bone, an old, old trick . . .
4
Mostly we were bored. Women cooked and sewed,

men played blackjack, dug gardens, a benjo° . . .
Who noticed barbed wire, guards in the towers?

We were children, hunting stones, birds, wild flowers.
8
Yes, Mother hid tins of tsukemono° and eel
beneath the bed. And when the last was peeled,

clamped tight her lips, growing thinner and thinner.

But cancer not the camps made her throat blacker
12
. . .And she didn’t die then . . . after the war, in St. Paul,

you weren’t even born. Oh, I know, I know, it’s all

part of your job, your way, but why can’t you glean

how far we’ve come, how much I can’t recall—
16
David, it was so long ago—how useless it seems . . .

Your goal is eventually to move to historical research, but first you must know the poems well. Reflect on the movement of each: how it begins, what occupies its middle sections, and how it ends. Consider the relationship of the structure—the length of the lines, the organization of the stanzas, the diction and imagery—to the dramatic situation and themes.

• For this analysis, reread the discussions of speaker, structure, figurative language, and other key terms presented in Chapter 16 of this book. 

Yamada focuses on the conflict her mother experiences. The mother expresses her loyalty to her children, to her American children, even as she cherishes her loyalty to her own people, the Japanese (though this word, revealingly, is not used). She wants there to be no loser in the war; she hopes for an impossible stalemate, in which neither side loses.

The war thus manifests itself in the mother’s own identity, in the tension between the person she has been and the person, it seems, she must become. If the mother signs the form forswearing allegiance to the Japanese emperor, she will be denying her ancestry, forced to disclaim one-half of herself. She cannot be who she is.

Mura describes the conflict between his mother and himself and delves into the struggle that his mother wages with her memories. Unlike Yamada, Mura was not in the camps himself; he is seeking knowledge about an experience that took place before he was born.

The mother objects to her son’s efforts to make her remember: “You’re like a terrier, David, gnawing a bone, an old, old trick.” But as her own listing of details shows, the mother, if only to herself, has continued to linger over the internment—the men playing blackjack, the barbed wire. She says there is much she cannot recall, but one feels that there is much that remains keenly present for her, much that she could recall and has recalled.

The mother portrayed in this poem cannot practice the lesson she gives to her son. Nor will he allow her to. He is curious to know what happened; he wants his mother to tell about her experiences and, one suspects, to explain why she and the others did not resist then and have not spoken out since.

These are powerful poems even for a reader who knows only a little about the historical facts to which Yamada and Mura bear witness—a reader who knows only in a general way that many Japanese-Americans were forced during World War II to leave their West Coast homes and live in internment camps in the California desert, in other western states, and as far east as Arkansas. But the poems become still more effective for a reader who knows in depth and detail about this episode in American history, and who can bring this knowledge to a reading of the texts and present it in an analytical research paper.

One form of historical research is to follow a traditional route for literary research. The literary resources and methods described in Appendix B can lead to secondary sources on the authors and their writings and to information about their careers, the work they have done, and its major themes. There will be historical information in many of these sources, particularly those of a recent date.

By checking in the MLA International Bibliography (see page 1770), you can locate items such as the following:

On Yamada:

Jaskoski, Helen. “Interview with Mitsuye Yamada.” MELUS: The Journal of the Society for the Study of the Multi-Ethnic Literature of the United States. 15:1 (Spring 1988): 97–108.

Schweik, Susan. “A Needle with Mama’s Voice: Mitsuye Yamada’s Camp Notes and the American Canon of War Poetry.” In Arms and the Woman: War, Gender, and Literary Representation. Ed. Helen M. Cooper and Adrienne Auslander Munich. Chapel Hill: U of North Carolina P, 1989.

Usui, Masami. “A Language of Her Own in Mitsuye Yamada’s Poetry and Stories.” Studies in Culture and the Humanities: Bulletin of the Faculty of Integrated Arts and Sciences, Hiroshima University: 5:3 (1996): 1–17.

On Mura:

Taylor, Gordon O. “‘The Country I Had Thought Was My Home’: David Mura’s Turning Japanese and Japanese-American Narrative since World War II.” Connotations: A Journal for Critical Debate (Münster, Germany): 6:3 (1996–1997): 283–309.

General studies:

Nakanishi, Don T., ed. Japanese American Internment: Commemorative Issue. Special issue of Amerasia Journal 19:1 (1993).

Thiesmeyer, Lynn. “The Discourse of Official Violence: Anti-Japanese North American Discourse and the American Internment Camps.” Discourse & Society 6:3 (July 1995): 319–52.

Yogi, Stan. “Yearning for the Past: The Dynamics of Memory in Sansei Internment Poetry.” Memory and Cultural Politics: New Approaches to American Ethnic Literatures. Ed. Amritjit Singh, Joseph T. Skerrett, Jr., and Robert E. Hogan. Boston: Northeastern UP, 1996.

 Through electronic access and interlibrary loan, a student can obtain almost any source, even if it is not carried by a library on campus. But sometimes interlibrary loan can take a few days, a week, or more. Remember the importance of starting early on research projects. Request copies of everything while there is still time before the deadline to examine them.

Historical Sources

The sources in the MLA International Bibliography, while promising, may take for granted more than you know at this stage; the discussion and analysis presented in them assumes that readers already have the background that you are seeking to acquire. How can you begin to acquire a base of historical knowledge?

Start small. Don’t overwhelm yourself with more information than you can handle. Keep in mind as well that you are not aiming to become a historian, but, instead, to enrich your literary explorations with knowledge drawn from another field and set of sources.

Basic Reference Books (Short Paper)

It is best to begin with basic reference books, and you can get to them by consulting the following:

Balay, Robert. Guide to Reference Books, 11th ed. Chicago: American Library Association, 1996.

Blazek, Ron, and Elizabeth Aversa. The Humanities: A Selective Guide to Information Sources, 5th ed. Englewood, Colo.: Libraries Unlimited, 2000.

This is an annotated guide to research sources in literature, art, and other fields in the humanities.

Or, consult ARBA Guide to Subject Encyclopedias and Dictionaries (1986); and First Stop: The Master Index to Subject Encyclopedias (1989).

Or, in the online library catalog, check under the subject heading, “history—dictionaries.” (You can do the same thing for literature, for titles of reference works in that field.)

You can also refer to Jules R. Benjamin, A Student’s Guide to History, 9th ed. (2002); and James R. Bracken, Reference Works in British and American Literature, 2nd ed. (1998). See also James L. Harner, Literary Research Guide, 4th ed. (2002).

Browse in the reference section of your school’s library, or, better still, talk to a reference librarian—he or she can be a valuable resource and often can direct you quickly to helpful books.

In reply to the question, “Where can I find out about the internment of Japanese-Americans during World War II?” the reference librarian recommended to us The Reader’s Companion to American History, ed. Eric Foner and John A. Garraty (Boston: Houghton Mifflin, 1991), which includes an entry (pages 558–589) on this subject, three paragraphs in length, titled “Japanese American Relocation.”

For a short paper of three pages that treats one or both of the poems and provides some historical context, this entry may be all that you need. It reports what happened, where, and why; emphasizes the outrage done to civil liberties; and highlights an aspect of camp experience that bears on Yamada’s and Mura’s poems: “Generational conflict beset the internees . . .” (589). You can relate this comment to the differences and struggles between the generations that Yamada and Mura evoke. Here, you have an historical detail that you can develop in your examination of the poems and, if the assignment were a longer one calling for extensive research, that you could make the organizing principle for gathering and then sifting through sources.

Remind yourself of the boundaries of the assignment.

• What is the length of the essay? Its due date?
• How many sources did the instructor state that you should use? Did he or she refer to specific kinds of sources that the paper should include—scholarly books and/or articles, other primary sources (literary texts, letters, autobiographies, journals), photographs, and so on?

• The proportions of the essay? How much of it should consist of literary analysis, and how much of historical research and context?

• It is important to gain basic knowledge of the subject, so that you have a clear, accurate answer to your core question—in this case, What was the internment? But, at the same time, seek to locate in the overview of the subject an idea or issue that is connected to the themes of the specific literary works. Connect the literature and the history.

Getting Deeper (Medium Paper)

The entry in The Reader’s Companion to American History has limitations. It is brief, lacks a bibliography, and a cross-reference leads to an entry on World War II that supplies no further information about the internment. The brief account (under the entry “Asian Americans”) in The Oxford Companion to United States History, ed. Paul S. Boyer (New York: Oxford University Press, 2001) also may fall short of giving you the range and depth of information that you need.

For a medium-length paper, you will need to search elsewhere for more information and, if you require it, for a bibliography. Here are several good sources we located; we found the first two by browsing in the reference section of the library, and the third resulted from a suggestion by the reference librarian there.

Encyclopedia of the United States in the Twentieth Century. Stanley I. Kutler, general editor. 5 vols. New York: Scribner’s, 1996.

Harvard Encyclopedia of American Ethnic Groups. Ed. Stephan Thernstrom. Cambridge: Harvard UP, 1980.

Oxford Companion to World War II, general editor, I. C. B. Dear, consultant editor, M. R. D. Foot. New York: Oxford UP, 1995.

Like The Reader’s Companion to American History, the Oxford Companion to World War II is recent, prepared by eminent scholars, and published by a reputable press. It is a trustworthy source, and its signed entry on “Japanese-Americans” (632–634) is longer and more detailed than the entry in The Reader’s Companion; it is cross-referenced to a general entry on “internment” and identifies three books for further reading:

Daniels, Roger. Asian America: Chinese and Japanese in the United States since 1850 (Seattle, Wash., 1988).

———. Concentration Camps USA (New York, 1971).

Takaki, Ronald. Strangers from a Different Shore: A History of Asian Americans (Boston, 1989).

Now you can start to compile a bibliography of your own, with these three books as its foundation. But—here is a key point—note their dates of publication. No doubt these are good sources, but you should be seeking more recent sources as well to make certain that your knowledge is as up-to-date as possible.

The section on the wartime internment of Japanese Americans in Harvard Encyclopedia is part of a long essay devoted to the history of the Japanese in America (561–571). The author, Harry H. L. Kitano, notes at one point:

In the camps all Japanese, whether highly educated, wealthy, illiterate, or poor, were housed in barracks, ate mess-hall food, and received the same rates of pay for work—$16 a month for manual labor and $19 for professional work. They used communal toilets, took communal showers, waited patiently in line for everything; they wore identical clothes, and the sun, wind, and dust soon endowed them with the same concentration-camp complexion. (566)

Kitano helps you grasp the historical setting for Mura’s poem, and the next part of his discussion pertains to it and to Yamada’s poem even more directly:

The most difficult problem proved to be the boredom and monotony of camp life; it exacerbated tensions and magnified irritations, resulting in fights, riots, strikes, and even homicides. Inmates complained constantly about the food, their neighbors, living conditions, and camp administrators. Conflicts between the Issei [Japanese-born Americans—the first or immigrant generation] and Nisei [American-born Japanese—the second generation] added to the strain. Ideological arguments between those loyal to Japan and those who stood with the United States grew heated. The derogatory term inu [dog] was applied to those suspect of being spies or government collaborators, and some of the inu were the victims of severe beatings. (566)

“Mostly we were bored,” recalls Mura’s mother, touching on an aspect of life in the camps that Kitano stresses in his historical survey. Kitano makes clear how real and pervasive were the differences between generations, between parents and children. He concludes:

Family life was disrupted: the authority of the provider-father and the housekeeper-mother was undercut by government supervision; children ate in mess halls rather than in the family circle. They were stifled in an atmosphere of boredom and stagnation. Gambling became a problem, and petty family quarrels often escalated into violence. (567)

Now you can really begin to see the analytical value of historical sources. Details like these make one wonder if part of the effect of Mura’s poem lies in what we sense the mother is trying not to remember—the fact, for example, that the men playing blackjack were doing something that not only distracted them but that caused a serious problem in the camps. She acknowledges that life was boring, but possibly the boredom was even graver than she reveals to her son—a boredom that led to arguments among family members and to violence.

Our historical research teaches us about the contexts for the Yamada and Mura poems and alerts us to the power and precision of details that the poets include. Sometimes, too, it helps us sense the pressure of feelings and thoughts that a writer or speaker is excluding, is holding back or reacting against. The more we learn about the camps, the more we can perceive what Mura’s mother is referring to and what, on some level, she might be struggling to keep from speaking about.

Kitano’s chapter ends with a bibliographic essay that will give you additional items for your bibliography:

A Review of Researching a Literary-History Paper

• Consult a range of reference books as you are getting launched on a literary-historical paper—it will take less time than you think, and it will be time invested wisely.

• Pay attention to when the books were published and how up-to-date they are in their suggestions for additional reading.

• Even as you acquire familiarity with the subject in general, take special note of where the historical record makes connections to the literature that you are studying. The reward comes when you can perceive the relationship between history and the structure and themes of the literary works.

U
Topic for Critical Thinking and Writing

In Prisoners Without Trial, Roger Daniels states:

There were no individual cooking facilities. Everyone ate in the mess hall. Three times a day, prisoners lined up with trays to receive wholesome, starchy, cheap food, not usually prepared in the most appetizing manner. . . . Almost everyone complained about the food, but what the mess halls did to family relationships was worse. Youngsters tended to eat in groups and move around from mess hall to mess hall. The dislocation of the family meal was but another way in which the detention process eroded the dignity and authority of parents. (67)

Write a page or so in which you connect Daniels’s description to details that Mura includes in “An Argument: On 1942.” Through your commentary show how the historical context enhances the reader’s response to and understanding of the poem.

Other Reference Sources (Long Paper)

If your literary-historical research needs to be extended further—say, for a term paper of fifteen or twenty pages—then you will have to make use of other tools for locating historical sources. The items in the MLA International Bibliography and the suggestions for further reading given in reference books will lead you to other literary and historical materials.

If the paper requires sustained research, a good next step might be to perform a “subject” search in the online card catalogs of your own and other research libraries. It is always tempting to do a search by subject first, before anything  else and without bothering to check reference books. Although convenient, this method has disadvantages. Your subject search for Japanese-American internment might not turn up Daniels’s 1993 book at all—maybe your library does not own it. Or, if it does, this book might be in the middle of a long subject list: You would not know that it has been praised as an “essential” source and that, given that you must make choices, you would be better off zeroing in on this source than others on the list.

• When you check the online catalog for one of the books already on your bibliography, you will see on the entry the subject category for it. You can then use this category for your more complete subject search. The librarian can also assist you in identifying the phrases for the subject you are researching; the Library of Congress Subject Headings (LCSH) is another resource.

Too Much Information?

At this point, you may be wondering, “How do I know when to stop?” A good question, but not one with a simple answer. We have known students who have become gripped by a subject and have read everything they can about it. But however excited about a subject you become, in the midst of a busy semester you will need to make choices and budget your time.

• How do I know when to stop? Stop when you have acquired the historical knowledge that strengthens your analysis of the literary texts, the knowledge that deepens your understanding of the issues that the authors have treated, and the knowledge that is sufficient for you to meet the terms (that is, the boundaries) of the assignment.

Electronic Sources

Encyclopedias: Print and Electronic Versions

Encyclopedias can give you the basics about a subject, but like all resources, they have limitations. An encyclopedia may not cover the subject that you are researching or not cover it in adequate depth. Knowledge expands rapidly, and because it does, even a good encyclopedia lags somewhat behind current scholarship. A number of encyclopedias are now in CD-ROM form, and the CD makes searches for information easier. Many such encyclopedias are linked to the World Wide Web, where updated information and links to reference and research resources are listed. Be sure to check with the librarians at your school; they can tell you about the kinds of resources that are available. If your library offers a tutorial on the use of electronic and Internet resources, we recommend that you sign up for it. We take such tutorials ourselves with our students every year and are always surprised by the new resources we learn about.

It is helpful to have updated information and links, but only when they are reliable. Remember to be a critical user of reference materials. Not everything is of equal value, and we must make good judgments about the sources we consult—and whether or not we can depend on them for reliable, accurate information. More on this point in a moment.

The Internet/World Wide Web

Because of the ease of using the Internet, with its access to electronic mail (e-mail), newsgroups, mailing lists, and, especially, sites and links on the World Wide Web, many students now make it their first—and, unfortunately, too often their only—resource for research.

As we noted a moment ago, all of us must be critical users of the materials we find on the WWW. The WWW is up-to-date and out-of-date, helpful and disappointing. It can be a researcher’s dream come true, but also a source of errors and a time-waster.

Keeping this point in mind, we recommend to students that for each WWW site they consult, they should consult at least two print sources.

Evaluating Sources on the  World Wide Web

For sources on the World Wide Web, as with print sources, you must evaluate what you have located and gauge how much or how little it will contribute to your literary analysis and argument. In the words of one reference librarian, Joan Stockard (formerly of Wellesley College), “The most serious mistake students make when they use the Internet for research is to assume everything is of equal (and acceptable) quality. They need to establish who wrote the material, the qualifications of the author to write on the topic, whether any bias is likely, how current the information is, and how other resources compare.”

A Review for Using the World Wide Web

Focus the topic of your research as precisely as you can before you embark on a WWW search. Lots of surfing and browsing can sometimes turn up good material, but using the WWW without a focus can prove distracting and unproductive. It takes you away from library research (where the results might be better) and from the actual planning and writing of the paper.

Ask the following questions:

• Does this site or page look like it can help me in my assignment?

• Whose site or page is this?

• Who is the intended audience?

• What is the point of view? Are there signs of a specific slant or bias?

• How good is the detail, depth, and quality of the material presented?

• Is the site well constructed and well organized?

• Is the text well written?

• Can the information be corroborated or supported by print sources?

• When was the site or page made available? Has it been recently revised or updated? 

• Can the person or institution, company, or agency responsible for this site or page receive e-mail comments, questions, and criticisms?

Documentation: Citing a  WWW Source

Scholars and reference librarians have not reached a consensus about the correct form—what should be included, and in what order—for the citation of WWW sources. But all agree on two principles: (1) Give as much information as you can; (2) make certain that your readers can retrieve the source themselves, which means that you should check the URL (that is, the WWW address) carefully. For accuracy’s sake, it is a good idea to copy the URL from the location line of your browser and paste it into your list of works cited.

Citing World Wide Web Sources

Provide the following information:

• Author

• Title

• Publication information

• Title of archive or database

• Date (if given) when the site was posted; sometimes termed the “revision” or “modification” date

• Name of institution/organization that supports or is associated with this site

• Date that you accessed this source

• URL

Many Web sites and pages, however, are not prepared according to the style and form in which you want to cite them. Sometimes the name of the author is  unknown, and other information may be missing or hard to find as well. Nor can you be certain that the site will exist at this URL (or at all) when your readers attempt to access it. These difficulties aside, perhaps the main point to remember is that a source on the WWW is as much a source as is a book or article that you can track down and read in the library. If you have made use of it, you must acknowledge that you have done so and include the bibliographical information, as fully as you can, in your list of Works Cited for the paper.

The Wellesley College Library offers a valuable site for searching the WWW,  evaluating what you find there, and citing WWW sources correctly:

<http://www.wellesley.edu/Library/Research/search.html>

The Modern Language Association recommends the following conventions:

Publication Dates  For sources taken from the Internet, include the date the source was posted to the Internet or last updated or revised; give also the date the source was accessed.

Uniform Resource Locators  Include a full and accurate URL for any source taken from the Internet (with access-mode identifier—http, ftp, gopher, or telnet). Enclose URLs in angle brackets (<>). When a URL continues from one line to the next, break it only after a slash or before a period. Do not add a hyphen.

When citing electronic sources, follow the formatting conventions illustrated by the following models.

An Online Scholarly Project or Database

The Walt Whitman Hypertext Archive. Eds. Kenneth M. Price and Ed Folsom. 16 Mar. 1998. College of William and Mary. 3 Apr. 1998 <http://jefferson.village.Virginia.EDU/whitman/>.

1. Title of project or database

2. Name of the editor of project

3. Electronic publication information

4. Date of access and URL

A Short Work within a Scholarly Project

Whitman, Walt. "Crossing Brooklyn Ferry." The Walt Whitman Hypertext Archive. Ed. Kenneth M. Price and Ed Folsom. 16 Mar. 1998. College of William and Mary. 3 Apr. 1998 <http://jefferson .village.Virginia.EDU/whitman/works/leaves/1891/text/index.html>.

An Online Book within a Scholarly Project

Whitman, Walt. Leaves of Grass.Philadelphia: McKay, 1891–92. The Walt Whitman Hypertext Archive. Ed. Kenneth M. Price and Ed Folsom. 16 Mar. 1998. College of William and Mary. 3 Apr. 1998 <http://jefferson.village.Virginia.EDU/whitman/works/leaves/1891/text/title.html>.

1. Author’s name

2. Title of the work and print publication information

3. Name of the editor, compiler, or translator (if relevant)

4. Electronic publication information

5. Date of access and URL

An Article in a Scholarly Journal

Jackson, Francis L. "Mexican Freedom: The Ideal of the Indigenous State." Animus 2.3 (1997). 4 Apr. 1998 <http://www.mun.ca/animus/1997vol2/jackson2.htm>.

1. Author’s name

2. Title of the work or material in quotation marks

3. Name of periodical

4. Volume number, issue number, or other identifying number

5. Date of publication

6. Page numbers or number of paragraphs, pages, or other numbered sections (if any)

7. Date of access and URL

An Article in a Newspaper or on a Newswire—Unsigned

"Drug Czar Wants to Sharpen Drug War." TopNews 6 Apr. 1998. <http://news.lycos.com/stories/TopNews/ 19980406_NEWS-DRUGS.asp>.

An Article in a Newspaper or on a Newswire—Signed

Davis, Robert. "Drug may prevent breast cancer." USA Today 6 Apr. 1998. 6 Apr. 1998 <http://www.usatoday.com/news/nds14.htm>.

An Article in a Magazine:

Pitta, Julie. "Un-Wired?" Forbes 20 Apr. 1998. 6 Apr. 1998 <http://www.forbes.com/Forbes/98/0420/6108045a.htm>.

A Review:

Beer, Francis A. Rev. of Evolutionary Paradigms in the Social Sciences. Special Issue, International Studies Quarterly 40, 3 (Sept. 1996). Journal of Memetics 1 (1997). 4 Jan. 1998 <http:// www.cpm.mmu.ac.uk/jom-emit/1997/vol1/beer_ fa.html>.
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David Mura__    
Appendix C / New Approaches to the Research Paper
mochi rice cakes.  6 benjo toilet.  9 tsukemono Japanese pickles. [All are author’s notes.]
Literary Texts    
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Historical Sources____    
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Photograph of a family in an apartment in internment camp. (Photograph by Howard Clifford, Tacoma News Tribune. Available in Special Collections and Preservation Division of the University of Washington Libraries.)  
Historical Sources____    
- A Rule for Writers:

3 shoyu-stained furoshiki a soy-stained scarf that is used to carry things.
When you use secondary sources, connect them to the literary text: Show the relevance of the sources to your understanding of the work itself. 
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Documentation: Citing a WWW Source    
Appendix C / New Approaches to the Research Paper
- A Rule for Writers:

Remember that when you use a source from the World Wide Web, you need to acknowledge and cite it, just as you do when you use a print source.

- A Rule for Writers:

When you begin work on an essay, make sure that you know what the assignment is asking for and how many words (or pages) are required.
Photograph of Japanese-Americans surrendering cameras and radios in 1942. (Photograph from Seattle Post-Intelligencer collection, University of Washington Libraries and the Museum of History and Industry.)
